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ABSTRACT 
Pramesti. 2020. Fostering Autism Students to Enlarge Their Vocabularies During 
Teaching and Learning Process of English at SLB Mitra Ananda Colomadu 
Karanganyar Central Java. Thesis. English Language Education, Cultures and 
Languages Faculty. The State Islamic Institute of Surakarta. 
Advisor : Dr. Imroatus Solikhah, M.Pd  
Key Words : Fostering Strategy, Strategies in Teaching Vocabulary for Autism 
Students, Autism. 
  This thesis intended to know the strategies in fostering autism students to 
enlarge their vocabularies in teaching and learning process of English. This thesis 
covers all things related to teacher’s strategies in fostering English vocabulary for 
autism students such as the strategy, material, media and evaluation used by the 
teachers. The research was conduct at SLB Mitra Ananda Colomadu on June 2019 
until September 2019. The subjects are the teachers and students in Up Class of 
the Junior High School. 
  In conducting this research, the researcher used descriptive qualitative. 
The researcher collects the data of this research from the observation and 
interview. The data are taken from the subjects of the research in the form of field 
note from observation of the teaching and learning activities and interview script. 
The data analyzed by three steps, those are data reduction, data display, and 
conclusion drawing. The researcher used theory from Grandin and Setiyadi to 
analysis the data. The researcher used data triangulation.  
  The result of this research shows that the strategies in fostering autism 
students in teaching English vocabulary were implemented by the teachers to 
teach the students in Up Class are the teachers used drilling technique (Repetition 
Drill, Cued Response Drill and Translation Drill), the teachers used pictures, the 
teachers explained and wrote the spelling of the words in English language and 
the teachers repeated all of the words, sentences or even instructions or questions. 
Those strategies are appropriate and able to stimulate the condition of the autism 
students in Up Class. The problems faced by the teachers in fostering autism 
students in teaching English vocabulary are the difficulty of the students in 
pronounces the words, the difficulty of the students in memorizing the words in 
English language that has been learned, and the teachers must repeated anything 
that they said. The solutions had applied by the teachers are back to pictures, 
using drilling technique, and the teachers also cooperated with the parents.       
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CHAPTER I 
INTRODUCTION 
 
A. Background of the study  
   Indonesian government establish rule about the compulsory to 
learn English lesson. It is based on UU No.20 about National Education 
System Pasal 37 Ayat 1 tahun 2003 that English is a lesson compulsory 
subject to be learned by all students from junior high school up the University 
level in freshman. The students also have been learning English since in 
kindergarten although only learned about the simple of vocabulary.  English 
is taught based on curriculum and syllabus of the government for all of 
students in Indonesia. Based on UUD 1945 Pasal 31 Ayat1 and UU No. 20 
tahun 2003 about National Education System stated that the government 
gives a guarantee for students with special needs to get a quality of education.  
Moreover, English is also required for all of students in normal or with 
special need. The sign of the students with special needs such as have barriers 
in cognition, emotions and physical.  
   Moreover, based on UUD 1945 article 32 point 1 explained that 
every citizen has the right education.  It means that, every students in 
normality or those who have   disorders, they have right to learn. According 
to act No.20 of 2003 National Education System article 5 paragraph 2 has
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been explained that the citizens how have physical, mental, emotional, 
intellectual and social disorder deserve special. Education for the students 
who have the weakness of potential, intelligent, talent, and the special need 
are provided in educational institutions, namely exceptional school (SLB).  
   In Exceptional school (SLB), students have compulsory to study 
English language also. The types of disabilities of the students who can be 
entered in SLB are Autism, Cerebral Palsy, Down-syndrome, Mental 
Retardation, blind and the deaf.  Although the students in this institution have 
a disorder like autism students, but the teacher is required to teach English as 
well as possible. There are teacher must provide some of strategies to teach 
autism students in order to students understand about vocabulary, structure of 
words, and all of the things that learned in English language like the other 
students. Based on researcher’s experience at the time pre-research there are 
the teachers use picture in teaching English vocabulary.  
   The students who have disorders are interested in their own world 
and act as with their pretension. Mentally retarded or mental retardation is a 
condition in which the development of intelligence is congested, so it does 
not reach the optimum stage of development (Somantri 2006:103 in Isnaini, 
Aries, Yusuf, 2017:2).  Even on that according the curriculum all of students 
must learn English, included students with special need. Despite the students 
with disability like autism students, they have same right opportunity to learn 
and mastery the English language at the school. So, to teach English for 
students with special need would be a difficult challenge for teacher. 
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   Autism Spectrum Disorder (ASD) is Pervasive Developmental 
Disorders (PDD) which is identified by two signs: difficulties in social, 
communication and restricted and repetitive behaviors and interest (Wong, 
Odom et. all. 2014: 2). It means that, people who have disruptions in 
communication or verbal, in desire, and bethink it called Autism. To give 
instruction to autism students while in the learning is not easy things, teacher 
must have a strategy and tactics to manage student activities in order that 
learning process run should have been. According to DSM-IV, the categories 
of PDD or ASD are: Autistic Disorders, Asperger’s Syndrome, Childhood 
Disintegrative Disorders, Rett’s Syndrome, and Pervasive Developmental  
Disorders-not otherwise specified (PDD-NOS).  
   Teaching English involves the four language skills; listening, 
speaking, writing, and reading (Brown, 2004: 246). To support learning of 
these skills, the teacher is required to teach English vocabulary first. Teaching 
vocabulary is the fundamental part in learning English. It is because the 
ability of the students in comprehends vocabulary will influence their 
capability in learning other skills. Teacher should develop student’s capability 
of these four language skills in order to their students can communicate with 
other, express their though, opinions and feelings in English language. The 
teacher should teach their students in a way that easy to understand and 
appropriate with the ability of their pupils. 
   Vocabulary is a list or set of words that individual speakers of 
language might use (Hatch and Brown, 1995:1). It means that vocabulary is 
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the fundamental part for the students to learn a language. Learning English 
vocabulary not only for normal students but also compulsory for autism 
students. Autism students required to mastery vocabulary in teaching English 
language as the one of the lesson at the junior high school level. So, the 
teachers have to foster them in teaching English vocabulary in many ways 
that appropriate with every characteristic of students.  
   The teacher foster autism students in teaching English vocabulary 
with the various ways such as using a technique, using a media, using strategy 
and etc, in order to reach a goals of the teaching. The example of fostering 
autism students in mastery English vocabulary are 1) The teacher used media 
as the tool to help the students recognize the name of the things, 2) The 
teacher used the appropriate technique for autism students in mastery 
vocabulary, 3) The teacher used strategy to teach English vocabulary that 
appropriate with autism students.   
   In this research, the researcher uses previous studies that have 
similar topic and relevant with this research, but have the different focus in 
research question and discussion. The previous study is “Strategy in Learning 
English for Autism Students (A Case Study at Eight Grade of SMA-Al 
Firdaus Sukoharjo in Academic Year 2017/2018)”. This thesis was written by 
Septy Dwi Wardaniek (IAIN Surakarta, 2017). The result of this research is 
the researcher found three subject of this research use metacognitive 
strategies, cognitive strategies, socio affective strategy based on O’malley and 
Chammot.   
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   To be a good teacher, a teacher required has some strategies to 
teach their student. Strategy in teaching is the important thing, to support the 
success of teacher in teaching language. Teaching is transferring knowledge 
from one person to others, which is used a strategy, technique and media in 
the process of learning process. The strategy needed to make it easier in learn 
English language and more interesting. In studying English students have 
their own strategies in learning. Based on researcher’s experience every 
teacher has different strategy and way to develop the skill of their students. 
Strategies that used should appropriate with the needed of the students. 
Usually learners who have special need and the learners who have lower 
ability use more strategies. Therefore, the role of the teacher in the classroom 
is as facilitator, administrator, evaluator and counselor.  
    The researcher chooses the junior high school grade of SLB Mitra 
Ananda Colomadu Karanganyar as the place of research. This school has 
three levels; there is Kindergarten, Elementary School and The Junior High 
School. The researcher chose class in the junior high school in SLB Mitra 
Ananda because the students in this class already taught English lesson based 
on researcher interview with teacher there while pre-research. 
   Based on the result of interview with the teachers in the class while 
doing pre-research, the researcher found some information from the teachers. 
The result of interview is about teacher’s strategies used in fostering English 
vocabulary for autism students. Whereas, the result of observation is about 
the condition of the students in the class. This class consists of five students 
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(2 female and 3 male). The classification of kinds of disorders of students 
with autism in that class is Autism, Down syndrome, Mental Retardation, and 
Cerebral Palsy. The characteristics of the students in that class are: first, 
student with Autism is physically like a normal students but he has barriers in 
his health. Second, the student with Cerebral Palsy is rigid. Third, the student 
with Mental Retardation has difficulties in pronunciation. Fourth, the student 
with Down syndrome is echolalia. 
   In fostering autism students in teaching English vocabulary the 
teachers use technique and media in the teaching and learning process. The 
materials is used such as the name of the part of body, the names of animals 
and others that can be directly seen by students in around the class or school 
environment and also using gesture, expressions and how to pronounce the 
words of vocabulary. Besides to teach how to pronounce of a word, teachers 
also use the right spelling.  So, it is may helpful for students to understand 
about every word that has been learned. The repetition strategies also 
conducted by teachers in order to the students able to memorize and 
remember vocabularies that have been learned, if the students are considered 
capable in spelling and understanding of the words, teachers will be add the 
next material. 
   From the explanation above, to teach English vocabulary for 
normal students, sometimes the teacher still have a problems or difficulties in 
teaching and learning process in the class. So, to teach English vocabulary for 
autism students certainly is not easy thing. In addition the teacher who teach 
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English lesson is not English teacher, so it will become a great challenge for 
teaching English vocabulary. To know the information about the fostering 
students autism in teaching English vocabulary,  the researcher will conduct a 
research  based on the topic that explained above, entitle “FOSTERING 
AUTISM STUDENTS TO ENLARGE THEIR VOCABULARIES 
DURING TEACHING AND LEARNING PROCESS OF ENGLISH AT 
SLB MITRA ANANDA COLOMADU KARANGANYAR CENTRAL 
JAVA”.  
B. Identification of Problem 
1. The teacher get the difficulties in teaching English vocabulary 
2. The teacher get the challenges in fostering autism students in teaching 
English vocabulary 
3. The students get the problems in learning English vocabulary in 
memorizing and pronunciation a words  
C. Limitation of the Problem 
To limit the study, the researcher only investigates the strategies that 
conduct by teachers in fostering autism students in learning English 
vocabulary, how the teacher conduct the strategies and the student’s 
response in learning English vocabulary. The problems faced by the teacher 
in teaching English for autism students and also the solutions that have been 
conducted. To limit the study the researcher only conducts the research in 
five meetings in two months. 
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D. Problem Formulation 
From the background of the study stated above, the researcher 
formulates problem: How is the fostering autism students to enlarge their 
vocabularies during teaching and learning process of English at SLB Mitra 
Ananda Colomadu Karanganyar Karanganyar Central Java? 
E. The Objectives of the Study 
Based on the problem formulation above, the object study of this 
research is to know and describe the teacher’s strategies, problems faced 
and solutions had applied in fostering autism students to enlarge their 
vocabularies during teaching and learning process of English at SLB Mitra 
Ananda Colomadu Karanganyar Karanganyar Central Java.  
F. The Benefits of the Study 
The result of this study can give benefits as follows: 
1. Theoretical Benefit  
a. The result of the study can be used as the reference for who want to 
conduct the similar topic of their research in teaching strategies 
especially teaching English vocabulary for autism students 
b. The result of the study can give benefit for English teachers in their 
teaching English.   
2. Practical Benefit 
a. For the Teachers 
The result of the study will be useful for teachers, especially in 
teaching English vocabulary for autism students. So, the teachers 
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understand, in choosing the appropriate strategies in teaching 
English vocabulary for autism students. In addition the teacher will 
know the several of strategies which appropriate, interested, and easy 
for the students. 
b. For the Parents 
The researchers hopes that the parents aware that education for 
students with special need is important, not only education, but also 
more attentions and affection from them are needed. The parents 
should give a fair deal for their children with autism or normal 
children.   
c. For the Researcher  
The result of the study will give experience and new 
knowledge which yet taught before, and will be useful for researcher 
to conducts a better research in the future research.  
G. The Definition of Key Terms 
1. Fostering  
Fostering is to help (something) grow or develop: to provide the care 
that a parent usually gives to a child, to be or become the foster parent of 
a child (Webster Merriam, 1983) 
2. Teacher 
Teacher is an expert who is capable of imparting knowledge that 
will help learners to build, identify and to acquire skills that will be used 
to face the challenges in life. The teacher also provides to the learners’ 
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knowledge, skills and values that enhance development (Nyerere, 
2000:26) 
3. Teaching 
Teaching defined as helping others learn to do particular things, is 
an everyday activity in which many people engage regularly 
(Loewenberg and Forzani, 2009:498) 
4. Vocabulary 
Vocabulary is central to language and critical importance to typical 
language learner (Fauziati, 2002:155). 
5. Autism 
Hogan 2001 (in Yuwono, 2012: 26) stated that Autism is complex 
developmental disability that typically appears during the first 3 years of 
life. It can result in challenges in language, communication, emotion, 
behavior, fine and gross motor skills and social interaction.
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description  
1. Teaching Strategy 
Strategy is that skill full planning of a working system by which 
the objectives can be achieved easily. Strategy changes according to the 
changing situation (Arvind and Kusum, 2017: 6694).  Teaching strategy is 
a generalized plan for a lesson which includes structure, instructional 
objectives and outline of planned tactics, necessary to implement the 
strategies (Stone and Morris, in Arvind and Kusum, 2017: 6694).  
According to Herrel and Jordan (2004) stated the strategies for 
teaching English language learners. They are as follows: 
a. Strategies for enhancing instruction trough planning 
 The 10 strategies contained in this section range from simple 
classroom to formats designed to support English learners in their 
successful participation in the classroom.  
1) Predictable routines and signals: Reducing anxiety 
2) Visual scaffolding: Providing language support through visual 
images 
3) Realia strategies: Connecting language acquisition to the real world 
4) Interactive read- aloud: Reading designed to support understanding 
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5) Advance organizers: Getting the mind Gear for instruction 
6) Preview/ review: Building vocabulary and concepts to support 
understanding 
7)  Language focus lessons: Planning lessons to support the 
acquisition of English vocabulary and structures 
8) Academic language scaffolding: Supporting student use  of 
language in academic settings 
9) Language framework Planning: Creating a framework for language 
success 
10) Skills grouping: Planning for more individualized instruction 
b. Strategies for supporting student involvement  
1) Total physical response: Integrating movement into language 
acquisition 
2) Shared reading: Demonstrating how the reading works 
3)   Leveled questions: Adjusting questioning strategies to the 
language levels of student 
4) Manipulative strategies: Using objects to connect concepts 
5) Partner work: Practicing verbal interaction 
6) Communication games: Creating opportunities for verbal 
interactions 
7) Bilingual books and labels: Supporting biliteracy awareness 
8) Cooperative learning: Group interactions to accomplish goals 
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9) Culture studies: Learning research skills and valuing home cultures 
in one project 
10) learning centers: Extending learning trough hands-on practice 
11) Imaging: Creating visual pictures to supports understanding 
12) Integrated curriculum projects: Using authentic projects to bring 
knowledge together 
13) Shorting activities: Organizing information into categories 
14) Collaborative reading: What to do they when can’t rad the textbook 
15) Multimedia presentations: Oral reports for the new millennium  
16) Reciprocal teaching: Group work with an interactive structure 
c. Strategies for building vocabulary and fluency  
1) Modeled talk: Showing while you talk 
2) Reporting back: Verbal practice in curricular connections 
3) Vocabulary role play: Building vocabulary through dramatization 
4) Vocabulary processing: A multistrategy approach to building and 
using vocabulary  
5) Word walls: Displaying and organizing words for easy access 
6) Story reenactment: Making stories come to life 
7) Scripting: Practicing verbal Interactions 
8) Talks show: Practicing verbal communication to build confidence, 
vocabulary and comprehension 
9) Writing workshop: Supporting to the acquisition of English writing 
competence 
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d. Strategies for building comprehension 
1) Read-aloud plus: Using this support to understanding while 
teaching comprehension strategies 
2) Language experience approaches: Building on an experience to 
create a written account 
3) Interactive writing: Developing writing skills through active 
scaffolding 
4) Guided reading: Providing individual support within a group 
setting 
5) Peer tutoring: Students supporting students learning 
6) Cloze: Using context to create meaning 
7) Attribute Charting: Organizing information to support 
understanding 
8) Cohesion links: Understanding the glue that holds paragraphs 
together 
9) Learning strategy instructions: Acquiring self- help skills 
10) Dictoglos: A strategy for improving listening and oral 
communication skills    
11) Free voluntary reading: Nothing helps reading like reading 
12) Repetition and innovation: Getting to deep comprehension through 
multiple interactions with a book 
13)  GIST: Exploring tough text 
14) Syntax surgery: Visually manipulating English grammar 
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15) Multiple intelligences strategies: Teaching and testing to student-
preferred learning models 
   In teaching learning process in the classroom the teacher is 
required to give strategies in order to achieve the goal of the teaching. 
The strategy that applied is appropriate with the need and ability of the 
students. Fostering teaching strategy is refer to the strategies for 
building vocabulary and fluency, which is in this strategy consists of 
so many ways that can applied for the students 
2. Teaching English Vocabulary 
Vocabulary is a very basic element to learn English because it is 
the foundation to learn other skills (Fransiska and Jurianto, 2016: 125). In 
teaching English language, the learners should master the vocabulary 
first in order to facilitate the students to communicate with other. There 
are some parts of vocabulary: 
a. Definition of Vocabulary  
  Alqahtani (2015: 25) stated that vocabulary is the total number 
of words that are needed to communicate ideas and express speaker’s 
meaning. Furthermore, Hornby (in Asyiah, 2017: 294) defined 
vocabulary in three senses that cover a) the total number of the words 
which make up a language; b) all the words known to a person or used 
in a particular book, subject etc; and c)a list of words with their 
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meaning. It means that vocabulary is very important component in 
learning language.    
  Meanwhile, Sofi (2019: 1) stated that vocabulary constitutes one 
of the most crucial skills which are important for teaching and 
learning process. It forms of the basic for the development of all the 
other skills: listening, speaking, writing, and reading. It means that, if 
the students comprehend the vocabulary it will be better for them for 
learn English as foreign language. Furthermore, Chameron (2001: 73 
in Indah) defines that vocabulary is about learning word, children are 
not only expected to know the words but also they have to know what 
the meaning of that word.   
 From the definition above, it can conclude that vocabulary is the 
important part in a learning English. We need vocabulary to 
communicate, share ideas, opinion with other person in English 
language. It is a reason why learn English vocabulary is important. 
Vocabulary can support the learner to learn the other skills of English 
language. 
b. Kinds of Vocabulary  
   Harmer (1991) distinguishes two types of vocabulary. The 
first types of vocabulary refers to the one that the students have been 
taught and that they are expected to be able to use. Meanwhile, the 
second, one refers to the words which the students will recognize 
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when they meet them. It means that, the students who have been 
taught some vocabularies are expected can use it in daily activity or in 
particular time, and also know the meaning of the words if they meet 
them. 
  Hatch and Brown (1995), indicate two kinds of vocabulary, 
namely receptive vocabulary and productive vocabulary. 
1) Receptive Vocabulary 
 Receptive vocabulary is words that learners recognize and 
understand when they are used in context. It is vocabulary that 
learners recognize when they see in reading text but do not 
use it in speaking and writing (Stuart Webb in Alqahtani, 
2015). It can conclude that the students are not stranger of 
words they only know and understand about those words but 
not use it in their activity. 
2) Productive Vocabulary  
 Productive vocabulary is the words that the learners 
understand and can pronounce correctly and use 
constructively in speaking and writing. It involves what is 
needed for correctly vocabulary plus the ability to speak or 
write are the appropriate time. Therefore, productive 
vocabulary can be addressed as an active process, because the 
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learners can produce the words to express their thoughts to 
others. 
c. The Importance of Learning Vocabulary  
Vocabulary knowledge is often viewed as a critical tool for 
second language learners, because a limited vocabulary in a second 
language impedes successfully communication Alqahtani (2015: 22). 
It means that, getting a lot of vocabulary which is known, it would be 
easier for them communication with other. The importance of 
vocabulary and vocabulary mastery, however is not sufficient to 
trigger the practice of ELT to give a greater emphasis on vocabulary 
teaching and vocabulary learning since it  was found that the 
vocabulary teaching and vocabulary learning seems to be neglected in 
learning English in Indonesia context (Cahyono and Widiati, 2008 in 
Asyiah).     
Neviyanti et. all (2005: 3) stated that for the autism students, the 
main focus to teach English vocabulary is that the students should 
know that each object has its own name in English. It is because, in 
reality most of the students with autism having difficult in recognizing 
and naming an object. The knowing of vocabulary is important for 
autism students, because most of them cannot name the object, they 
only point at object without saying any word to name of object.      
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From the explanation above, it can conclude that learning 
vocabulary is very important for the students in learning English 
language. It is because the ability of the students in mastery 
vocabulary will influence the other students’ ability in other language 
skills, such as in listening, speaking, reading, writing skill.  
3. Teaching Vocabulary 
Teaching is complex process. According to Harmer (1991: 159) 
“teaching vocabulary is clearly more than just presenting new words. This 
may, of course, have its place but there are other issues too.” It means that 
when a teacher teach his students about vocabulary he should know the 
characteristic of the students to adjust in the choosing suitable technique or 
methods which make the students enjoy and active in teaching and 
learning vocabulary. 
  Teaching vocabulary is not only for normal students but also for 
students with disabilities. The procedures of teaching vocabulary for 
normal students and students with disabilities also have a differences way, 
students with disabilities or like autism students more difficult or 
challenging than teach normal students.   
a. Teaching Vocabulary for Normal Students 
  According to Cross (1991: 11-13) in Apriliani (2017: 18) the 
procedure of teaching vocabulary can be divided into three phases, 
they are namely: a) Presentation. In this phase, the teachers can use 
20 
 
 
 
various techniques which are recommended in the previous 
discussion. However, the teacher should be careful in choosing the 
techniques that they used in teaching learning process. b) Practice. In 
this phase, the teacher give exercises to the students to practice the 
subject items being learn, making completion, matching, words 
classification, etc. those are some types of exercises that can be 
applied by the teacher in this stage. c) Production. In this phase the 
students are expected to apply the new vocabularies that have been 
learned through the other activities such as in speaking or writing 
activities.  
Meanwhile, according to Pun and Xu (2011: 1587-1588) states 
some methods in teaching vocabulary which have proved to be very 
powerful and effective: a) Teaching vocabulary in context, teaching 
vocabulary in context is more helpful to learners to master a 
polysemy-word that can carries different meanings in the context. b) 
Teaching vocabulary with semantic field theory, according to the 
theory of semantic field, the meaning of word is decided by its 
relationships with other word in the same semantic field. c) Expanding 
vocabulary by word formation, word formation is an effective a way 
to help students see words in the network of association. d) Creating 
mental linkages by association, when teaching vocabulary, the 
atmosphere of classroom setting must be active, it’s good to 
consolidate and enlarge students’ vocabulary. e) Teaching cultural 
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connotations and cultural differences, English vocabulary system is an 
open system; it is consistently adopts variation, transformation and has 
been influenced by other languages in the world for a long history. f) 
The use of dictionary, the dictionary provides one of the best 
resources for students who wish to increase the number of words they 
understand. 
Moreover, according to Brown (1999) vocabulary items are seen 
in their central role in contextualized, meaningful language.  Learners 
are guided in specific ways to internalize these important components 
in language. Then, in teaching vocabulary, a teacher should consider 
some techniques as follows: 
1) Selection of words should be based on usefulness of the 
students.
 
2) If there is no special purpose, introduce variety of areas, 
types and styles. 
 
3) The new words should be introduced in contexts. 
4) The teaching vocabulary can be integrated to the teaching of 
reading.
 
From the definition above can conclude that many ways to 
teach vocabulary effectively. The teacher can start teaching 
vocabulary with the appropriate techniques, then give practices for the 
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students to do exercise. In addition, the teacher also can use the other 
methods such as use the dictionary, teaching vocabulary in context, 
introduce the new words and etc. 
b. Teaching Vocabulary for Autism Students  
Teaching Vocabulary is one of the important components of any 
language class (Jokolova: 2009). Vocabulary is the important 
component to learn a language. In teaching vocabulary the teachers 
need some strategies or techniques, in order to the students more easy to 
understand of the learning. The visual aids can help the students with 
autism to recognize and learn the words (Neviyanti, et. all, 2005: 2). It 
means that learning by using visual aids more interesting and easy to 
understand for autism students to learn words. Pictures are one of the 
valuable aids. Pictures bring not only images of reality, but can also 
function as a fun element in the class (Hill, 1999 in Jokolova). Through 
pictures as visual aids are expected can change a lesson more 
interesting and more interactive. 
 Darula (2000) in Neviyanti, et all:  stated that autism students can 
be taught abstract words and ideas through visual concepts, like 
pictures and object. She said that individuals with autism think visually 
because the part of the brain associated with visual tasks is more 
active.  In addition to, using visual aids may help to autism students 
knowing the description of pictures form of what they had been learn.    
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Meanwhile, Grandin (2002: 1) stated some techniques of teaching 
vocabulary for autism students, they are as follows: 
1) Teaching basic words, such as nouns by using pictures, because 
most of the autism students are visual thinkers. It means that 
students with autism can more easily to understand and 
memorize the name of things, the name of object that has been 
learned in the classroom.  
2) Students with autism have problems to remember the sequence. 
If the child can read, write the instructions down in a piece of 
paper. It means that, in teaching vocabulary if the students can 
read, it will be better if the teacher give instruction in a written 
form, because most of the autism students difficult to remember 
the instruction in oral form. 
3) Some autism students will respond better and have improved 
eye contact and speech if the teacher interacts with them while 
they are swinging on a swing or rolled up in a mat. Swinging 
should always be done as a fun game. It must never be forced. 
The generous teacher should be able to make the teaching 
learning process cooperative (Neviyanti et.all 2005) 
 
 From the definition above can concluded that many ways to 
teach vocabulary effectively especially for autism students. The 
teacher can start teaching vocabulary with the appropriate techniques, 
then give practices for the students to do exercise and the last is 
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production. In addition, the teacher also can use the media such as 
picture to foster autism students in teaching vocabulary. 
4. The Concepts of Autism 
a. Definition of Autism 
 The term of autism come from word “autos” which means own self 
and  “isme” which means concept of ideology, it can be assumed that 
autism is the concept which means they are interested in their own 
world (Suryana: 2004 in Wardanik). It means that students with 
autism they are more interested against the world of them, they do 
things in accordance with them desire, although might be a way that 
undue or not the same with others to do. According Treatment and 
Educational of Autistic and Communication Handicapped Children 
Program (TEACCH) in Yuwono (2012: 25) Autism is a lifelong 
developmental disability the prevents individuals form properly 
understanding what they see, hear and otherwise sense, This results 
server problem of social relationships, communication and behavior. 
So, people who have limitations in social, interaction, behavioral, 
normally also has a limitation or disruption in the level of intelligence.  
 Autism Spectrum Disorders (ASD) is abnormalities which has 
characteristic disorders in the area with three different levels. Third 
the avenue is communication, social interaction, as well as the 
behavior patterns that repetitive and stereotypical (Hallahan and 
Kauffman, 2006 in Frieda 2009; Adnan, Soendjojo, 2013: 4). So, for 
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children who have special needs, needed attention more than the 
children in normal and also needed control in each of them activities 
good in the family environment or when in the school. Meanwhile, 
according Reppond (2015:10) states that Autism Spectrum Disorders 
(ASD) is a group of developmental disabilities that can cause 
significant social, communication and behavioral challenges. It means 
that people who have disabilities in their communication, social and 
behavioral they will do different things than most people in general 
and all of it on his own terms.  
 Wire (2005: 1) states that Autism is a lifelong pervasive 
developmental disorder, or rather a spectrum of disorders, which most   
likely includes Asperger syndrome. Some people may think that ASD 
is a disease, which people who have ASD are different people. Even 
other people seemed to see children with ASD as being disabled, 
“mentally retarded”, and unable to learn much than life skills 
((MacKenzie, 2008, p. 12 in Indira Bagus Setiadi, 2017). However, 
ASD is better than that it is not disease; it is a disorder of developing 
brain ((Feinstein, 2010, p. 194 in Indira Bagus Setiadi, 2017). So, 
people with ASD, they have a different in behavioral, in way to think, 
how to act and the way to share their thinking. 
b. Classification of Autism  
Autism Spectrum Disorders (ASD) is Pervasive Developmental 
Disorders (PDD) which is characterized by impairment in social 
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interaction, communication and restricted, repetitive, and stereotypic 
patterns of behavior, interest and activity (Garside et all 2000:3). 
According to Lewis (2003) PDD is the diagnostic classification in the 
DSM-IV (4
th
 edition of the most widely used diagnostic manual of 
mental disorders published by the American Psychiatric Association 
in 1994). In the DSM-IV, PDD included five types or categories: 
Autistic Disorders, Asperger’s Syndrome, Childhood Disintegrative 
Disorder, Rett’s Syndrome, and Pervasive Developmental Disorder- 
not otherwise specified (PPD-NOS).  
1) Autistic Disorders 
It is a complex neurological disorder that affects the functioning of 
the brain. The diagnosis of language disorders are atypical verbal 
language, such as failures in using gesture, facial expressions, 
impairment in receptive language, restricted interest (Helena et 
all.2013: 65) 
2) Asperger’s Syndrome 
According Dr. Hans Asprgers, a physician German is the first 
person who documented this syndrome, in the early 1980s argued 
with diagnostic procedures of the United. The signs or symptoms 
of AS are as follow: eye contact, gesture and facial expressing not 
accordance with social context or situation at the time, repeat of 
the behavior (flapping),  like a swing the leg repeatedly (Yuwono, 
2012: 20).   
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3) Childhood Disintegrative Disorders (CDD) 
Childhood Disintegrative Disorders (CDD) also known as Heller’s 
syndrome and disintegrative psychosis a rare condition 
characterized by late onset (> 3 years of age) of developmental 
delays in language, social function and motor skills. Thomas Heller 
is an Austrian educator first describes Childhood Disintegrative 
Disorders in 1908. It is a complex disorder that affects many 
different areas of the child’s development. The cause of Childhood 
Disintegrative Disorders is unknown. About half of the children 
diagnosed with CDD have an abnormal electroencephalogram 
(EEG). EEG measures the electrical activity in the brain generated 
by nerve transmission (brain waves) (Charan, 2018:55). 
4) Rett’s Syndrome 
This disorder just influence on the female children with a 
comparison about 1: 10000 children (Wall 2004). The child 
development appears but in the next followed period of regressing 
that affects the language, speaking, behavior and the development 
of physically that does not fit in the child in general (Yuwono 
2012:21).  
5) Pervasive Developmental Disorders-Not Otherwise Specified 
(PDD-NOS)  
PPD-NOS also called Autism Spectrum Disorders (ASD), are 
defined in terms of abnormalities in social, communication 
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development in the presence of marked repetitive behavior and 
narrow interest (APA, 1994). Actually, ASD and PDD-NOS is 
having the same meaning, but it has difference name in the term. 
According to (Filipek et all., 1999) state that PPD-NOS does not 
have specific criteria and is often seen as catchall diagnosis for 
children who do not fit the criteria for one of the other pervasive 
developmental disorders.  
The other types of Autism students in Exceptional School (SLB) 
Mitra Ananda Colomadu, Karanganyar in Academic year 2019/2020:  
1) Down Syndrome 
Down syndrome is a genetic disorder caused by a failure 21
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chromosome to separate during cell division and thus changes the 
development of the body, which includes brain development as 
well. Due to its specific occurrence, it is not considered a disease 
but a permanent lifetime condition of person. This condition is 
characterized by several psychophysical characteristic whish are 
mostly common for all persons with Down syndrome: poor muscle 
tone, slanted eyes, round face with a flat profile, short hands, low 
cognitive functioning. These characteristic are also accompanied 
with specific disabilities such as auditory, visual, tactile, speech, 
language and communication difficulties. However, it is important 
to know that there is no universal rule or any sign by which the 
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level of disabilities or difficulties of persons with Down syndrome 
can be predicted (Ivic, 2016:19)  
2) Mental Retardation (MR) 
Mental Retardation, also termed as Intellectual Disability (ID) or 
Developmental Delay (DD) is a heterogeneous group disorders. It 
characterized by a significant impairment of cognitive and 
development because of abnormalities in the structure or function of 
brain throughout life (Iqbal et.all, 2016: 28). The environment 
factors that cause MR such as; 1) Prenatal problems, 2) Neonatal 
problems, 3) Postnatal problems, 4) Exposure to certain types of 
toxins or diseases, 5) Iodine Deficiency, 6) Malnutrition, 6) 
Metabolic disorders.   
3) Cerebral Palsy 
Cerebral Palsy is a common developmental disability first 
described by William Little in the 184s. The condition process 
considerable diagnostic and therapeutic challenges to the physician 
with degree of involvement ranging from mild with minimal 
disability to severe associated with several co morbid conditions 
(Sankar and Munkur, 2005: 865). Furthermore, according to 
Whitaker (1970) Cerebral palsy is a disease condition which has 
probably been known since in the beginning of mankind. 
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c.  Cause of Autism 
 According to Education Ministry of Columbia (2000: 4) the causes 
of autism is not fully known. There is growing evidence that autism is 
genetic condition, and that there are likely several different genes 
involved. The mode of genetic transmission appears complex, and 
scientist are focusing their work on finding which genes may be 
involved and how these genes are affected. So far it appears that for at 
least a significant subgroup of persons with autism, there is genetic 
susceptibility which differs across families (that is, different genes 
may be responsible in different families).  
 There is also evidence that there may be a higher prevalence 
among children with autism of problems very early in the mother’s 
pregnancy, a birth or events after birth than for children who do not 
have autism. Early life events and environmental factors may interact 
significantly with genetic susceptibility in the child.  
 Recently, various types of investigations, including imaging 
studies, electro-encephalographic studies, tissue studies on autopsy 
material, and neuro-chemical studies, have provided further evidence 
of a biological basis for autism. The brains of individuals with autism 
appear to have some structural and functional differences from the 
brains of other people. Anomalies in the brain stem and cranial nerves 
have been found. Ongoing research may one day pinpoint the exact 
genes and other conditions the combine to cause autism.     
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 Meanwhile, according to Yuwono (2012: 32) specifically the 
factors that cause the children to become autistic are not yet known for 
certain. Although in general there is an agreement that proves the 
existence of the diversity of the causes of autistic. Among some of the 
causes are genetic factors, metabolic and neurological disorders 
center, and infection in the pregnant, digestive disorders and heavy 
mental poisoning. In addition, it is also caused by the environment for 
example after vaccinations; some parents report their children 
remained normal after vaccinations, but there are also children who 
have developmental disorders after vaccinations, it is still a debate 
among experts in the field of medicine. Another allegation related to 
the cause of autism is the behavior of pregnant women who frequently 
consume seafood, where these foods contain a lot of mercury which is 
very high because of sea water contaminations. 
d. Characteristics Associated with Autism 
 Autism was characterized by failure to develop social relationships 
and a need for sameness. The characteristics, stated slightly 
differently, continue to define the condition today. In the United 
States, the Diagnostic and Statistical Manual of Mental Disorders 
(DSM) published by the American Psychiatric Association (APA, 
1994, 2013) has provided the most well accepted diagnostic criteria, 
and as this report goes into print, the criteria have changed (Karner, 
1943 in Wong, Odom, and friends, 2014: 2).  
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 People with ASD have three major categories of problems, namely 
disruption of the interaction, communication disorders, and behavioral 
disorders (Adnan, Soendjojo, 2013: 28). People with disruption of the 
interaction, caused the individuals experiencing difficulty in social 
interaction. They would prefer to be alone, avoid the crowds’ even 
refuse to actively establish social relations, for example greet peers or 
even just address to other people around them.  Because the lack of 
ability to socialize and understand other people’s viewpoints, then, 
more difficult for people with ASD to respond or behave according to 
the expectations of the people around them. In autistic individuals also 
have sensory abnormalities, for example has a high sensitivity to 
sound or certain conditions are noisy or crowded, are among the 
people who are talking will only make the feeling is not comfortable 
then them will tend to choose avoiding the kinds of conditions.  
People with autistic who had disruption in communication will 
have trouble in express themselves (Adnan, Soendjojo, 2013: 28). 
They tend to ignore the words of another person or even unable to 
speak at all. A behavior on with autistic characterized by the habit of 
doing the deed, tribal, and repetitive or behavior typical specific often 
repeated his done.  
 Yuwono (2012: 27) stated that students with autism have three 
characteristic, there are disabilities in behavior, social interaction and 
language communications. The third aspect of this disorders have an 
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attachment that affect each other, if the problematic behavior is 
appearance then the other two aspects of his will also have difficulty 
in developing. Then Yuwono (2012: 28) make a characteristic 
classification for students with autism. Those are some character of 
autism students: 
1) Behavior (Rigid routine, Tantrum, obsessive- compulsive 
behavior, climb, jump, careless in their environment, 
indirection) 
2) Social Interaction ( own world, lack of eye contact, lack of 
empathy) 
3)  Language Communication (verbal disorder, echolalia, not 
understand the talk of people, lack of pay attention with 
other) 
Yuwono (2012: 44) also states the behavior of autism students 
in several behaviors, as follow: 
1) Aggressive  
Aggressive on students with autism which means that they 
have over aggressive behavior like kick, hit, throwing. They 
will be angry, screaming, or cry without reasonable cause. 
2)  Self-Injury 
 Self-injury means that manifestation of behavioral autism to 
do injury themselves. The example of self-injury is keep 
biting, ramming the head.  
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3) Rigid Routine 
Rigid Routine means that the students with autism is tend to 
do imitation in certainly pattern, then if their pattern will be 
changed, they will be confused.  
4) Self-Stimulation 
Self-Stimulation means that students with autism have a 
characteristic especially in their body movement such as: 
had flapping, visual self-stimulation (focus on round 
shapes), and interested on circle movement.  
5) Echolalia  
Echolalia means that repeating of words or phrases for 
autism students that they do not knowing the meaning. The 
usual word of them uttered repetition is the word located at 
the end of sentence, for example: have you breakfast? She 
or he will answer “breakfast” not answer “yes or not yet”.   
Meanwhile according to (Khoirunisyak, Gunardhi and Akhyar, 
2017: 56-57) stated that Autistic children with disabilities have a 
problems or disorder in areas such as: communication, social 
interaction, sensory disorders, the pattern of play, behavior, 
emotions. It means that, in addition people with autism have the 
disorders in communication and social interaction, they are will also 
have a problems in the others capabilities, such as the pattern of 
thinking, and manage their emotions.   
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Another characteristics also mentioned by Garside et all. (2000: 
9-13) explains common characteristic of people with autistic which 
are also supported by other experts as follows:  
1) Impairment in Communication 
All people with autism have difficulties in experience, 
language and communication, although there are 
considerable differences in language ability of each 
individual. Those difficulties are: (1) relating with non-
verbal communication such as, inappropriate facial 
expression, lack of eye contact, unusual use gesture, and 
lack of focused or pay attention, lack of expressive language 
skills, (2) Echolalia, delayed literal repetition of speech. (3)  
Restricted vocabulary, dominated by nouns, limited in social 
functions. (4)  Difficulties with pragmatic of conversation 
such as; problems initiating the communication, inability in 
to maintain conversation on topics, difficulty in unwritten 
rules.  
2)  Implication for instruction  
Effective programs for students with autism and other 
pervasive developmental disorders include comprehensive 
communication assessment and intervention. This typically 
involves assessment by a speech and language pathologist as 
well as informal observation and classroom-based 
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evaluation. The assessment serves as the basis for the 
identification goals, objectives and strategies for facilitating 
development of receptive language and expressive skills, 
particularly with pragmatic skills. Instruction should 
emphasize paying attention, imitating, comprehending, and 
using language in play and social interaction. 
Communication goals should emphasize the functional use 
of language and communication in various setting. (Garside 
et all., 2000, p 11)       
3) Impaired in social interaction  
Garside at all (2000: 11) stated that students with autism 
demonstrate qualitative differences in social interaction and 
often have difficulty establishing relationships. So, for 
students with autism it is not easy to build interaction with 
other students, it can cause by personality (extrovert and 
introvert) of them. They may have limited social interactions 
or rigid way of interacting with others. The difficulties they 
have with social communication should not be seen as a lack 
of interest or unwillingness to interact with interact; this lack 
of effective communication may result from an inability to 
distill social information from the social interaction and use 
appropriate communication skills to respond.  
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People with autism have significant difficulties with any 
interaction that requires knowledge of other people and what 
they know. It has been theorized that people with autism have 
a social cognitive deficit in this area. Baron-Cohen has 
described this as the “theory of mind”. (Saskatchewan, 1999, 
p. 11-12) 
 The quality and quantity of social interaction occurs 
on a continuum. Social interaction can be classified into three 
subtypes along this continuum (Garside et all. 2000, p. 12): 
a) Aloof-Those who show no observable interest or 
concern in interacting with people except for those 
needed to satisfy basic personal needs; they may 
become worried when in close; proximity with 
others and may refuse unsolicited physical or 
social contact.  
b) Passive-Those of who do not initiate social 
approaches, but will accept initiations from other. 
Although people with autism avoid a crowded 
place but they still accept the other that approach 
themselves.     
c) Active but odd-those who will approach for social 
interaction but do so in an unusual and often 
inappropriate fashion. 
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d.  Unusual behavior 
 People with autism often demonstrate unusual and 
distinctive behaviors including: (1) restricted range 
of interest, and a preoccupation with on specific 
interest or object; (2) inflexible adherence to a non-
functional routine; (3) fascinations with movement, 
such as the spinning of a fan or turning wheel on 
toys; (4) unusual responses to sensory stimuli.     
  According to the explanation above, autism is a 
complex condition for students and has some characteristics 
that appear. They have disabilities in some aspects such as 
in verbal, communication, social, interaction and respect of 
each other. Though it all is a way for students to share their 
idea, information and opinion, but due to the disorders of 
themselves cause students have trouble to interact with 
other people. 
5. Review on Media 
a. The Definition of Media  
Media is an important part in teaching and learning process. In 
teaching learning process the teachers are required some media in 
order to facilitate the students to understand the material that 
presented. According to Brown (1997: 2-3) defines media as the tools 
or the physical things used by a teacher to facilitate the instruction. In 
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addition, according to Kozma (1991: 180) media can be defined by its 
technology, symbol system, and processing capability. Whereas, 
according to (Asnawir and Usman, 2002: 11) media is something that 
is conveying the messages and can stimulate ideas, feeling and 
pretension of the students, so it can be encouraged the occurrence of 
teaching learning process.   
From the definition above can conclude that media is a tool that 
needed by the teachers while teach their students in order to help them 
to get education information and more easy to understanding the 
materials that presented in the class, the media can form of technology, 
pictures, audio and etc.  
b. Kinds of Media  
According to Arsyad (2005) in Apriliani, 2017: 16) states that 
media can be divided into three categories: Visual, audio, audio 
visual.  
1) Visual Media  
Visual media means all the tools that used in the process of 
teaching learning that can feel through the eyes senses 
(Daryanto 1993: 22) in Apriliani, 2017: 16. The example of 
visual media such as: pictures, flashcard, blackboard, stick 
figures.   
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2) Audio Media  
Audio media is related to the ear sense, where the messages 
delivered into verbal form or the words and non-verbal. There 
is a variety of media that grouped into audio media, such as: 
Radio, language laboratory, and recording (Asnawir and 
Usman, 2002: 83).  
3) Audio Visual Media 
Audio visual media means that the media which are have 
sounds and also can be seen by eyes sense. In audio visual 
media there are many kinds such as; film, television, and video. 
6. Review on Drilling  
a. Definition of Drilling 
 According to Setiyadi (2006) state drilling techniques is a 
technique for teaching language through dialogues which emphasizes on 
the students’ habit formation by repetition, memorizing grammatical 
structures and tense transformation using the target language and the 
culture where the language is spoken. Meanwhile according to Syai’un 
(2018: 885) states that drilling the process of the students listening to and 
repeating sentences, phrase and words modeled by teacher. A drill has 
two parts there are what the students hear (stimulus) and what they to 
say.   
 From the definition above can summarized that drilling technique 
is a technique to teach a language which is the teachers are the model in 
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classroom to give an example of the words, phrase or sentences in spoken 
form, then the students will memorization and repeat what they say. The 
form of the activities of this technique is a dialogue between students and 
the teacher. Through this technique is expected that the students will give 
a response of the teacher’s material.     
b. The Kinds of Drill  
  According to Setiyadi
 
(2006: 63) the various types of drills as 
follows: 
1) Repetition Drill 
This drill is the simplest drill used in learning language patterns.  
Language learners merely repeat what the teacher says or the 
tape recorder produces. This may be used for the presentation of 
new vocabulary and will be useful for pronunciation class. 
Example:  
T : I study in the morning  
S1 : I study in the morning  
T : I study in the afternoon 
S2 : I study in the afternoon 
T : I work in the morning 
S3 : I work in the morning 
2) Substitution Drill 
Language learners are required to replace one word with 
another. They may replace a word of the model sentence with 
42 
 
 
 
pronoun, number, or gender and make some the necessary 
change. 
Example: 
T : John is cold 
S : Hungry 
S1 : John is hungry 
T : In the class 
S2 : John is in the class 
T : John and Mary  
S3 : John and Mary in the class 
3) Transformation Drill 
Language learners are required to change sentence form 
negative to positive, from positive to interrogative, or from simple 
present tense to simple past tense, depending on the instruction 
from the teacher.  
Example: 
T : The book is new 
S1 : Is the book new? 
T : We are in the class 
S2 : Are we in the class? 
4) Replacement Drill 
Language learners replace a noun with a pronoun. It is the same 
drill as the substitution drill but it involves with a replacement. 
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 Example:  
T : I like the book 
S1 : I like it 
T : I met the people in Jakarta 
S2 : I met them in Jakarta 
T : John will come here 
S3 : He will come hereS 
5) Response Drill 
Language learners respond to somebody’s sentence. In this drill 
the answers are patterned after the questions. This drill may 
involve “wh” questions or “yes/no” questions. 
Example: 
T1 : Alice is at school 
T2 : Where is Alice? 
T3 : At school 
6) Cued Respond Drill  
In this drill language learners are provided with a cue before or 
after the question. 
Example: 
T : With did the man buy? (A book) 
S : The man bought a book 
T : Who will help us? (His brother) 
S : His brother will help us 
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7) Rejoinder Drill 
It is similar to the cued response drill. In the drill language 
learners are given instruction of how to respond. 
Example: 
T : Come to my house (Be polite) 
S : Would you like come to my house  
T : Your idea is not good (disagree) 
S : I disagree with your idea 
8) Restatement  
Language learners rephrase an utterance and address it to 
somebody else, according to the content of the utterance.  
Example: 
T : Tell me where you live? 
S : I live at Raden Intan Street no.5 
T : Ask her what she has for breakfast 
S : What do you have for breakfast? 
9) Completion Drill  
Language learners are told to supply a missing word in a sentence 
or statement.  
Example: 
T : I bring my book and you bring… 
S : I bring your book and you bring you bring 
T : I have to solve … own problems 
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S : I have to solve my own problems 
10) Expansion Drill 
Language learners build up a statement by adding a word or 
phrase. 
Example  
T : Mathematics 
S : We study mathematics 
T : Everyday 
S : We study mathematics everyday 
11) Contraction Drill 
Language learners replace a phrase or clause with a single word 
or shorter expressions.  
Example: 
T : I didn’t mean to kill the bird  
S : I didn’t mean it 
T : Don’t go to that place 
S : Don’t go there 
12) Integration Drill 
Language learners combine two separate statements. 
Example: 
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T : Which one do you thing is true? The earth goes around the 
sun or the sun goes around the earth? 
S : I think the earth goes around the sun 
T : I know that lady. She is a wearing a blue shirt. 
S : I know the lady wearing a blue shirt 
13) Translation Drill 
Language learners translate a sentence from their mother tongue 
to the target language. 
Example: 
T : Saya sangat senang buah-buahan 
S : I like fruit very much 
T : Ada beberapa murid di kelas itu 
S : There are some students in the class 
 
7. Curriculum for Autism Students in SLB Mitra Ananda 
According to UU RI No. 20 tahun 2003 about National Education 
System Pasal 5 that the citizens how have physical, mental, emotional, 
intellectual and social disorder deserve special. Directorate of Exceptional 
School (in Rini, 2016) stated that the school that organizes inclusive 
education is required to make adjustment in terms of curriculum, facilities, 
and infrastructure and also learning system that is appropriate to the needs 
of students. In every level school learning should be based on curriculum, 
in order to the teacher has a guide to teach their students. 
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In SLB Mitra Ananda Colomadu Karanganyar use IEP 
(Individualized Educational Program) curriculum. IEP program is a 
program or planning which is structured for every disabilities student 
based on the result of assessment and customized on condition, abilities 
and needs of the students (Rudiyati, 2010: 55). IEP is more focusing of 
what students learned in a specific time (Tim Loreman. et. all; 2005:112). 
After doing an assessment, the result of assessment can be used as a base 
composing an IEP.  
According to Rudiyati (2010:58) the steps of the development and 
management of the Individualized Educational Program (IEP) as follows: 
a. The establishment of the team that served to arrange and 
monitor the implementation of IEP, (teachers and headmaster, 
parents, child (if probably), and the other at the request of the 
teacher and principal). 
b. Meeting the team members of the IEP.   
c. Identification the ability and the limitedness of the students 
(need assessment) as the base arranging the curriculum for the 
student. 
d. The arranging of curriculum based on condition, limitedness, 
needs and the environment of the students. 
e. The decision placement; will be placed in regular school, 
inclusive school, exceptional school or other institutions. 
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f. The process of the development of the curriculum in teaching 
individual that includes activities as follows: 
1) Describing the ability of the students at the time in the 
various areas in detail.   
2) Decided the goals of year and the special goals. 
3) Determine the way to measure the progress of the 
students, including her progress. 
4) Determine the realm of the curriculum that pressure. 
5) Determine the strategies in teach skills in accordance 
with the realm of the curriculum is the pressure which 
begins with task analysis. Task analysis can be done by 
observing the students while doing the task, with noted 
what can and cannot be done by the student. 
g. Management of the teaching individual program. The 
components of format in management of teaching individual 
program is referring to the curriculum that applicable in general 
and adapted to the condition, needs, environment and 
limitedness of the disabilities of the students, as follows: 
1) The identity of the students. 
2) The level of the student’s ability in current. 
3) A long-term goal and short-term. 
4) The realm of curriculum the pressure. 
5) Teaching strategies. 
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6) Way to measure progress and recorder progress, 
7) The other description that needed. 
8. Professional Teacher  
 Professionalism comes from the word profession that means a field 
of work that wants to or will be occupied by a person. The meaning of 
professionalism is condition of direction, value, purpose, and quality of 
expertise and authority related to the livelihoods person.  Profession is a job 
or position that demands a certain expertise. Teacher profession is expertise 
and authority in the field of education, teaching, and training are pursued to 
become a livelihood to meet the needs of life is concerned (Kunandar, 
2007: 45).  It means that to become a professional teacher, the teacher 
should have ability, skill, and good attitude is qualified to be an educator 
who is competent.  
 The government in the policy of national education has formulated 
four competences of teacher; it is inserted in the explanation of the 
government regulation no. 19 year 2005 on National Education Standards: 
Pedagogic Competence, Personality Competence, Professional 
Competence, and Social Competence.  
a. The Definition of Pedagogic Competence  
  According Prof. Dr. J. Hoogeveld, pedagogic is the science that 
studies the problem of guiding the child to the direction or specific 
purpose, in order to in the future he is independently able to complete 
the task of his life. Pedagogic is an approach of education based on the 
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review the child’s psychological, whit the aim to help the students in 
learning activities. Suparmin (2015: 48) state that pedagogic is a 
science about education of children, which is limited in scope on the 
interaction educational between educators and students. While, the 
pedagogic competence is a teacher’s ability related to the knowledge 
and art of teaching students. It means that, pedagogical competence is 
the ability of the teacher in transferring the knowledge to the students 
with various ways to achieve the goals of teaching certain knowledge.  
b) The Scope of Pedagogic Competence 
  According to Suparmin (2015: 48-49) based on the explanation 
above about the meaning of the pedagogy competence, then the 
teacher must have the following capabilities: 
1) Actualize the foundation of teaching.  
2) Understanding of the learners. 
3) Mastering the science of teaching. 
4) Mastering the science of motivation. 
5) Recognize the environmental community. 
6) Mastering the preparation or arranging the curriculum. 
7) Mastering the technique of arranging the lesson plan. 
8) Mastering the knowledge evaluation of learning.  
 From the explanation above can conclude that in pedagogical 
competence the teachers not only teach the students in the class, but also 
the they should have the other ability that related to the all of the 
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activities in the school including recognize the students and the 
environment of them.  
9. Teacher’s Teaching Strategies for Autism Students 
 Need a lot of methods and strategies to teach students with autism to 
achieve a successfully in applied the lesson plan. Teaching English for 
autism students is a challenge is not easy, so teacher must understanding 
the characteristics and need of each students. In addition teacher must have 
strategies, method, approaches that match and in accordance with the 
students. According to Garside et all. (2003: 27-55) explain some 
strategies to teach students with autism. To make it focus the explanation 
is divided into four sections:  
a. Strategies for classroom management 
1) Provide a structured predictable classroom environment. 
The environment should be structured in order to the clarity and 
consistency, so when the learning process begins it will be easier 
to set up the students as it should be, for the purpose of learning 
takes place as expected.  
2) Provide a customized visual daily schedule  
Schedule for students with autism should be in accordance with 
the schedule of the class as whole; the teacher should provide 
variety of activities in order to not arise a sense of bored and 
saturated, for example replace the large group activity into the 
individual activities with the environment is quiet. All activities 
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that have been planned made a chart in the form of a visual then 
placed above the table of the students with autism so they can 
understand.  
3) Note aspects of the tasks and activities that create frustration 
 Examine the instructional plans and non-instructional activities 
that can make the students frustration. When feasible, reduce the 
interference of the environment with the reduce activities in 
outside that make confusion or disturb the students when 
learning. 
4) Provided opportunities for meaningful contact with peers 
who have appropriate social behavior.  
b. Strategies for communication development 
  Develop skills in communicating to students with autism 
is a great challenge for teachers and families. Through the 
development of skills in communication, the autism students can 
express their emotions, wishes and needs as well as able to 
interact socially and share information to others. Garside et all, 
(2003: 40) states some general suggestion for assisting with 
communication: 
1) Focus on developing interaction and communication in the 
environment in which the child participate (e.g classroom, 
playground, gym) 
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2) Use sentence to talk the students, keeping in mind that you 
are modeling speech as well as trying to communicate with 
the students  
3) Use vocabulary that appropriate with the capability the 
students, for students with disability choose the familiar 
words, specific and concrete words 
4) Use language that is clear, simple and brief. It means that as 
the teacher should avoid speech that is too complex. 
5) Allow the time for students to accept and understand the 
intent on the information that has been received by teacher. It 
may be necessarily to talk slowly and a lot of time, depends 
on capability of the students. 
c. Strategies for Teaching social skills 
 Most of the students with autism would like to be part of the 
social world around them. To develop social skills students need to 
have the opportunity to participate and interact with other in variety 
situations. There are varieties of promising practices for supporting 
students with autism in developing social skills: 
1) Using social stories  
 One of the most helpful methods in teaching social skills 
is the use social stories, this strategy developed by Carol Gray 
(1993). A social story is a description of a social situation that 
includes the social instruction and appropriate responses and 
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that is written for a specific situation for the individual students. 
It means that in social story explain about the activities social in 
our families, environment and also in outside.  
2) Teaching key social rules  
 Developing an understanding the basic rules associated 
with a given situation will help the child adapt to the social 
context and may decrease or even can prevent the behavior of 
the students with autism who do not deserve as well and also to 
reduce anxiety for the family on student’s behavior outside the 
home. 
3) Using cognitive picture rehearsal  
This method involves presenting sequence of behaviors in 
the form of picture or photographs with an accompanying script. 
This strategy that uses repeated practices of a sequence of 
behavior in order to students will more easily to understand the 
meaning of the social context in the form of picture or 
photographs that have been learned. (Garside et, all 2003, p.49) 
4) Using peer support 
 Peers assist the students with autism may be helpful to 
developing social skills. The first way that should doing is need 
to give the knowledge and education for peers about behaviors 
of autism students, so the peers would be easier to help students 
with autism. (Garside et.all 2003, p.49)  
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5) Integrated play groups 
Integrated play groups can provide the opportunity to students 
with autism to interact with their age peers, and create a natural 
environment which is appropriate with their knowledge, and 
also appropriate with their needs. The peer in this case is not 
only students with disability but also students in normality.  
d. Strategies for managing challenging behaviors. 
 Students with autism may present some unusual and 
challenging behaviors and they not always respond the usual 
methods and other instructions from their teacher. The 
challenging behavior are often become the primary concern for 
the teacher and parents while teach at classroom as well as at 
home. The important thing to makes behavior intervention plan is 
based on an understanding of the characteristic of the autism 
students, as well as knowledge of the strength and individual 
needs of the student.  
 A behavior plan can be developed through collaborative 
problem solving process involving the significant people in the 
students’ life, including the parents, classroom teacher, special 
educator, and teacher assistant. It may also include other involved 
persons such as the principal, consultant, speech language 
pathologist, and psychologist. Garside et.all (2013).The following 
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section is major steps of the problem solving process of behavior 
plan adapted from Saskatchewan (1999, p. 50): 
1) Identifying the problem behavior 
Identify and describe the behavior in observable terms, 
including where and when it occurs, what usually happens 
before the behavior, and the typical reactions of other 
people.The student may display more than one challenging 
behavior. It may not be reasonable to expect to change all 
behaviors and priorities for intervention will need to be 
established  
2) Identifying the function of the behavior and contributing 
factors 
a) The function or purpose of a behavior is not always 
distinct. It is often necessary to collect information about 
the student, behavior, environment, and consequences to 
determine what purpose the behavior serves and what 
factors are maintaining the behavior.     
b) Determine the underlying contributing factors, conduct a 
thorough assessment of the behavior and the context in 
which.  
c) The assessment process should also include gathering 
significant information about the students, such as: likes 
and dislikes, fears and frustrations, communication skills, 
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strengths and needs, how the students interact socially, and 
the typical responses to sensory stimuli.  
3) Identifying an alternative behavior 
The functional assessment of behavior provides a 
foundation for developing behavior plan. Once the purpose of 
a behavior has been determined or hypothesized, it is possible 
to identity an alternative, more appropriate that can serve the 
same function.   
The focus of the behavior intervention is instruction 
rather than discipline. The goal is to increase the student’s 
use an alternative, more appropriate means achieving the 
same purpose. The success of the plan is more dependent on 
the instructional and proactive components and less 
influenced by the reactive strategies (Saskatchewan 
Education, 1999: 39).   
4) Developing the behavior intervention plan 
 Once the team has identified the problem behaviors and 
contributing factors, the alternate behaviors and the strategies 
for give the instructions and management in the class, the 
specific interventions and approaches should be determined 
in the student’s individual program plan.  
 In the writing of positive program strategies and reactive 
strategies   must clearly, in order that all people involved with 
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the student can manage a consistent approach. This is 
particularly in maintaining consistency between home, 
school, and environments throughout the school. In addition 
time lines need to be established and process should be in 
place to evaluate the effectiveness of the plan that has been 
made Saskatchewan Education, 1999: 46). 
B. SLB Mitra Ananda Colomadu, Karanganyar 
SLB Mitra Ananda is an educational unites under the organization with 
the development and rehabilitation based agency Prof. DR. Soeharso Solo. 
SLB Mitra Ananda was established in 2005.  Initially specialized clinic and 
then turned into the Centre of the development potential of children with 
special needs (Mitra Ananda) which is oversees the clinic therapy ABK and 
autism school. With the number of the case of autism who showed up and 
requires serious treatment, Then Prof. DR. Soeharso established institution, 
the service the handling of the children were developed into the special 
school of autism. The service department’s handling of autism began on 
October 23, 2003. Special school of Autism is standing with a letter of 
recommendation from the Head of Education department and Culture 
Karanganyar No 4212/225/2007. This school is located in the complex the 
PPRBM Prof. DR. Soeharso- National YPAC jalan LU Adisucipto km 7, 
Paulan Colomadu Karanganyar Central Java.  
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1. Vision of SLB Mitra Ananda  
To embody the equal rights and a chance to grows and develops to 
improve the quality of life of the students in special needs.  
2. Mission of SLB Mitra Ananda 
a. Give a chance to children with special needs, especially children 
with autism to get the services of education in accordance with  
their ability and potential  
b. Develops skills of children with special needs especially autism, 
in terms of self-care, increase skills in everyday life, as a 
preparation for life, which will come to be more independent in 
the surrounding environment.  
c.  Develops awareness of parents or family, that children with 
special needs especially children with autism to be able to 
participate in improving their skills and give a chance to be able 
to learn, interact, and  socialize with them surroundings.  
3. The purpose of SLB Mitra Ananda 
The purpose in general is to develop the service rehabilitation 
especially in field education with provides services to autistic 
children in accordance with their needs. 
 The particular purposes are: 
a. Give the academic knowledge for autism students 
b. Provide education skills in the term of self-development and the 
daily activity of children with autism 
60 
 
 
 
c. Train and improve communication skills and socializing 
children with autism 
d. Realizing the independence of children with autism in terms of 
communication skills, self-care, socialization and produce a 
work.  
4. The teachers and officials 
The number of the officials is 21 consist of: 
a. The headmaster : 1 person (and as permanent teacher 
of institutions ) 
b. The deputy of headmaster  : 1 person (and as permanent teacher 
of institutions ) 
c. The teachers permanent : 2 people ( 1 of them is S1-Pend.PLB 
and 1 is D-3 Okupasi Therapy  
d. The teachers impermanent : 13 people as follows: 
1) 3 teachers S-1 PLB 
2) 1 teacher S-1 Bimbingan Penyuluhan 
3) 1 teacher S-1 Pendidikan Olahraga 
4) 4 teachers pendidikan D-IV Poltekes (FT) 
5) 2 teachers pendidikan D-IV Poltekes (OT) 
6) 1 teacher pendidikan Poltekes D-III (ST) 
7) 1 teacher Pendidikan SMK (Kesenian) 
e. TU/ administration : 3 people 
f. Cleaning service  : 2 people  
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5. The number of students 
a. The total number of students: 35 students 
b. The male students  : 24 students 
c. The female students   : 11 students  
d. The kinds of disabilities students: 
1) Autisme   : 21 students 
2)  Tuna Rungu  : 2 students  
3) Cerebral Palsy   : 6 students  
4) Mental Retardation/ Down syndrome :5 students 
5) Tuna netra/ Low vision :1 student 
   
C. Previous Study 
In the study, researcher found some previous study that have similar topic 
that relevant with the study which is about strategies to teach English 
language for Autism students, but the researcher have different focus of the 
research of her. The first previous study is “Strategies in Learning English 
for Autism Students (A Case Study at Eight Grade of SM Al- Firdaus 
Sukoharjo in Academic Year 2017/2018). This thesis was written by Septy 
Dwi Wardanik (IAIN Surakarta, 2017). In this research the researcher found 
three subject of this research use metacognitive strategies, cognitive 
strategies, socio affective strategy based on O’malley and chamot in learning 
strategies. 
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The second is research is A Descriptive Study of the English Vocabulary 
Teaching Learning Process of Deaf Children in SLB-B YPPS Donohudan 
Boyolali in Academic Year 2015/2016. This thesis was written by Ana Ainun 
Nikmatin (IAIN Surakarta, 2017). In this research the researcher found three 
steps in teaching learning English vocabulary there were the preparation, the 
application, and the evaluation that used to the students with autism and also 
describing the problems of the teacher and problems of the students in 
teaching and learning English vocabulary. 
The third research is The Use of Flashcard in Improving Vocabulary 
Mastery of Students with Disability. This research was written by Nugroho 
Habibi (Universities of Brawijaya, 2017). In this research the researcher, 
discuss about the using of flashcard to improve vocabulary mastery for 
students with disability. The subject of this research is students of SMP 
Diponegoro, Junrejo, Batu in academic year 2017/2018.  
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CHAPTER III 
RESEACRH METHODOLOGY 
 
A. Research Method  
The type of this research belongs to classroom based research in 
which the researcher collects, classifies and analysis the data.  Denzin and 
Lincoln 1994 (in Creswell, 1997: 15) define Qualitative research is multi 
methods in focus, involving an interpretative naturalistic approach to its 
subject matter. It means that qualitative research study things in their 
natural settings, attempting to make sense of or interpret phenomena in 
terms of the meanings people bring to them.  
In addition, Creswell (1997: 15) define Qualitative research is an 
inquiry process of understanding based on distinct methodological 
traditions of inquiry that explore a social or human problem. The 
researcher builds a complex, holistic picture, analysis words, reports 
detailed views of informants, and conducts the study in natural setting. So 
in the descriptive qualitative the researcher collects and explores the 
phenomenon and the incident of complex in the research environment.  
Meanwhile according to Sugiyono (2015: 15) qualitative research 
methods is used to examine natural objects, where the researcher as the 
main instrument. Natural object is the object that developed not 
manipulated by the researcher, and the researchers are not affects the 
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dynamics on the object. It means that, in qualitative research the all of the 
data that has been collected is reported as the presence of.    
Moeleong (2017: 6) states that qualitative research is the research 
that produces the procedure analysis that did not use the procedure 
analysis statistics or a way of the quantifications. It means that in 
qualitative research based on effort to build a thing that would be 
scrutinized in detail, established with the words, sentences and the 
description of the whole 
B. Setting of The Research  
1. Place of research  
The researcher was observed the teacher’s strategies in fostering 
autism students in teaching English vocabulary that used by teachers, 
observing the strategies that used by teachers in managing the 
classroom activity especially in teaching English vocabulary and also 
analyzing the fostering technique that used by teachers.  The research 
conducted at SLB Mitra Ananda Colomadu, Karanganyar Central of 
Java. SLB Mitra Ananda is located in Jl. Adisucipto, km 7 Colomadu, 
Karanganyar. There are grade of education such as: kindergarten, 
elementary school and junior high school. The researcher only 
conducts research in junior high school. It is because, only junior high 
school level that has been learned English language 
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2. Time of research 
This research was conducted from December 2018 (pre-research) and 
the research in the field from June until September 2019.  
N
o 
Activities 
Month 
Jan Feb Mar Apr 
Me
i 
Jun Jul Aug Sept 
1 
Submission 
the title 
                  
2 
Discussion 
 the 
proposal 
                  
3 
Writing  
the proposal 
                  
4 
Proposal  
Seminar 
                  
6 
Doing  
the research 
                  
 
C.  Research Subject  
In this research, researcher examined on teacher’s strategies in 
fostering autism students in teaching English vocabulary in class by 
observing both the teachers and students’ activities during the teaching and 
learning process. The subject of this research is only two teachers in junior 
high school grade in SLB Mitra Ananda. The teachers of SLB Mitra 
Ananda in grade Junior high school are 6 teachers; it is divided into three 
classes, 1 up class and 2 lower classes. In every class was handled by two 
teachers. Teachers in lower class is handled by two teachers also they are 
Mrs. Hanum and Ninda , and teachers in up class is handled by Mrs. Rovi’ 
and Mrs. Lintang. In this research, researcher only investigates teacher’s 
strategies in up class that consists of five students and two teachers. The 
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researcher chooses this class; because only these class that have been 
learning English.  
The kinds of disabilities of every students and characteristics will describe 
in table 3.1  
No Name Kinds of 
Disabilities  
Characteristics  
1. Kamal Autism 
Spectrum 
Having the powerful to memorize 
especially lesson, having the 
problem in his health if he over in 
thinking and too feel happy he 
will faint and also lack of 
expression.  
2. Yoel Cerebral Palsy 
and Mental 
Retardation 
Having the problem with his 
hearing, pronounce and rigid. 
3. Latifah Mental 
Retardation 
Having difficulties in writing, 
reading, pronounce difficult in 
understanding the material.  
4. Jannah Down 
syndrome 
Echolalia, lack of attention, 
cannot read, difficult to write and 
interaction, difficult in 
understanding the material. 
5. Wahyu Mental 
Retardation 
Difficulty to write, read, but can 
responses teacher’s instruction.  
 
D. Data and Source of Data 
Data is information collected by researcher from some informants 
then developed and analyzed.  Data source of qualitative research can be 
taken from man, his behavior, phenomenon, document, archives and other 
(Sutopo, 2006:57). The data of this research is in the form of sentences, 
phrase, and recording, which is collected as the information about 
teacher’s strategies in teaching English for autism students of the junior 
high school at SLB Mitra Ananda Colomadu, Karanganyar Central Java. 
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The sources of data in this research include events, informant, and 
document.  
1. Event 
The event of this research is in the form of activities of teacher’s 
strategies that happened in the class of English lesson which is related 
to this research. The student’s activities and response towards 
teacher’s strategies in fostering autism students in teaching English 
vocabulary in the class. It conducted in junior high school at SLB 
Mitra Ananda Colomadu Karanganyar. The researcher collects the 
data about teacher’s strategies in fostering autism students in English 
lesson. The observation was conducted by researcher in order to 
record the activities and conditions during the study English in the 
class. The researcher will assisted by the English teacher in SLB Mitra 
Ananda, Mrs. Rovi’ and Mrs. Lintang 
2. Informant 
Informant is a person who gives information about something 
(Hornby, 1995). In this research, the researcher collects information 
about teacher’s strategies in teaching English vocabulary for autism 
students from some informants. The researcher will take Mrs. Rovi’ as 
the main teacher in this class, Mrs. Lintang as a companion teacher for 
autism students, and also some students in this class.  
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3. Document 
Document is written information about something.  Bowen (2009: 
27) state that documents contain text (words) and images that have 
been recorded without researcher’s intervention. In this research, the 
researcher collects the documents such as textbooks that used to teach, 
lesson plan, syllabus, and student’s worksheet. In addition, to support 
the analysis the researcher also takes some pictures, video of the 
classroom setting and classroom activities, the available media and 
tools in teaching English for autism students.  
E. Research Instruments  
According to Creswell (2007:38) the researcher is the key 
instrument who actually gathers the information. In identifying the study, 
the researcher needs some instruments to collect the data. There are two 
instruments; main instrument and supporting instrument. The main 
instrument is researcher itself, and the supporting instrument includes 
theory of Setiyadi (2006) about drilling technique in teaching English, 
theory of Grandin (2002:1)about teaching vocabulary  for autism students, 
camera, computer, paper, and pen. It used to obtain the information or the 
data of this study. 
F. Technique of Collecting Data 
Technique of collecting data is a way to obtain the information that 
needed by the researcher in their research. In this research, researcher used 
2 techniques based the formula of research question. To get the 
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information about how the teachers foster autism students in teaching 
English vocabulary, the researcher used two techniques are observation 
and interview. The number of the students in the class is five students; the 
teachers teach them individually, it is because every student has the 
different condition. So, the teachers have to treat them in different way.    
To give more understanding about data collection method used in this 
research, the researcher provides some explanation as follow as: 
a. Observation 
  Observation means observing and measuring the world around you, 
including observations of people and other measurable events (Driscoll, 
2016:154). While gather the data, observation becomes the important 
part in qualitative research. Certain type of information can best be 
obtained through direct examination by the researcher (Best, 1983 in 
Lu’luatun, 2014: 47). 
Meanwhile according to Patton, (2002 in Emzir, 2012:65) state 
that observations is fieldworks descriptions of activities, behaviors, 
actions, conversations, interpersonal interactions, organizational or 
community process, or any other aspect of observable human 
experience. Data consist of field notes: rich, detailed descriptions, 
including the context within which the observations were made. It 
means that in conducting observation the researcher notes all of the 
activities in the field based on the pure or natural incident happened.  
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Donald Ari et. all ( 2010: 431) state that observation is basic 
method for obtaining data in qualitative research and is more than just 
“hanging out” , it is more global type of observation than the 
systematic, structured observation used in qualitative research. 
Observation is an activity of presenting the research subject in the real. 
Through observation the researcher can make a field note based on 
what she had seen, setting, and manner in accordance with the real 
situation in the place of observation.  
The researcher observed the teachers and students activities in 
the classroom directly. The researcher especially focuses on the 
teacher’s strategies in fostering autism students in teaching English 
vocabulary for autism students and also the responses presented by the 
students towards the teachers’ instructions. In addition, the researcher 
observed how the teachers interact, communicate with their students 
and also observes the physical environment of SLB Mitra Ananda. The 
researcher makes sure that observation is well-planned and absolutely 
recorded. Then, the recording of activities in the classroom was 
transcript in written form, in order to facilitate the researcher to classify 
the data.    
b. Interview  
Ari et. all (2010: 438) state that interview is one of the most widely 
used and basic methods for obtaining qualitative data. Interviews are 
used to collect the data form people about opinions, beliefs and feelings 
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about situations in their own words. So, through interview the 
researcher will get more information in detail based on fact that 
knowing by informant. In addition interviews may provide the 
information which is cannot be gathered in observation.   
Meanwhile according to Herdiansyah, (2013: 31) the meaning of 
interview in qualitative research is an interaction of communication 
performed by at least two people on the basis of availability and in 
natural settings where the context refers to the goals that have been set 
with emphasis on trust as the foundation of the main in the process of 
understanding. So there are two people as interviewer and interview. 
Interviewer is people who give the questions and interviewee as the 
person who gives the opinion based on the questions form interviewer.  
In this research the researcher conducted interview with the 
teachers in junior high school grade of SLB Mitra Ananda, especially 
about their strategies related to improve student’s ability in English 
vocabulary. In this research, researcher used structured interview to get 
the data, in this technique every informant is given the list of questions 
which related with research questions. The researcher prepared the list 
of questions before interview the informant like note book to write the 
important data the information from informant. The interview has done 
by researcher through: 
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a. The main teacher (Teacher in class) 
For the main teacher, the researcher asked about what are the 
strategies implemented by teacher in that class in teaching 
English vocabulary for autism students. The researcher also 
asked about the challenges or problems faced by the teachers 
during teaching and learning process in the classroom, not only 
asked about the challenges but also asked about the solutions 
that conduct by teachers to solve those problems.  
b. The companion teacher (Guru pendamping)  
For the companion teacher, the researcher asked about the real 
condition of the autism students, characteristics, types of 
students who are focused by researcher. In addition researcher 
also asked about responses from the students of the strategies 
that have been given.   
G. The Coding Data 
After the researcher does several steps in collecting data, the last 
step is codifying the data. The data coding is to simply the data 
classification and the data analysis. The data coding as follows: 
1. The number of each datum.  
The number of datum is M1 means that the first meeting, M2 means 
that the second meetings. S1 means that students 1 she is Jannah. S2 
means that students 2, she is Latifah. S3 means that students 3, he is 
Wahyu. S4 means that student 4 he is Kamal, S5 means that students 5, 
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he is Yoel. T1 means that the first teacher, T2 means that the second 
teacher.  
2. The number of meeting where the strategies occurred. It is classified 
the data whether occurred in meeting I, meeting II, meeting III. 
Meeting I means that the interaction occurred in first meeting. Meeting 
II means that the interaction occurred in second meeting. Meeting III 
means that interaction occurred in third meeting.  
3. The types of strategies  
a. The first strategy used by teachers to students is Drilling technique, 
the kinds of drilling technique that used is Repetition Drill (RD), 
Cued Response Drill (CRD) and Translation Drill (TD).  
b. The second strategy used by the teachers to students is by Using 
Pictures (UP) 
c. The tirdh strategy used by the teachers to the students is Repeating 
of Utterance (RU). 
The following is example of Coding: 
Datum 1 M1/T2/S1/UP 
The coding means it is datum number 1 in the data found in the dialogue. 
The dialogue happens in first meeting. T2 means that the second teacher 
who gave the strategy. S1 means that the student who treated. UP is “using 
picture” strategy that used by the teacher. 
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H. The Trustworthiness Data  
To determine the trustworthiness of data, the researcher needs 
some techniques of examining the data. The examination is done based on 
some criteria. There are four criteria used: credibility, transferability, 
dependability and confirm ability (Moeleong, 2017:324). The 
trustworthiness of the data can be done by participation extension, 
persistence observations, triangulation, and colleague checking trough 
discussion, analysis of the case negative, checking members, detail 
description and auditing (Moeleong, 2017:327-342). In this research, the 
researcher is going to use triangulation. 
According to Moeleong (2017:330) triangulation technique is the 
technique to examine the validity data that harnesses something else, 
outside the data that for the purpose of checking or as a comparison of the 
data. Triangulation as the examination technique divided into four 
techniques: (1) triangulation by using source (2) triangulation by using 
methods (3) triangulation by using investigator (4) triangulation by using 
the theory.  
Triangulation by using source means that the researcher will 
compare and recheck the credibility of information that obtained through 
different time and tool in the qualitative research. The things that will be 
check and compare are information that has been gathered based on 
observation with the data interview and compare it with related 
documents. While, triangulation by using methods is the researcher will 
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check the credibility of the data of the research and the data resources by 
using some data collection technique, then analyze those by using same 
methods. Then, triangulation by using investigator means that the 
researcher will recheck the credibility of his own data based on his 
research to other researchers. The last is triangulation by using theory is 
that the fact cannot recheck the credibility only uses the single or more 
theory. But it can be done, and will namely with rival explanation.  
  The researcher used triangulation by using source as a technique 
because the researcher used interview and observation as a way to obtain 
the data in the field. It was done by comparing the data taken form 
observation and interview. Then the researcher connected the result of 
interview and observation with the teachers in the class. After that, the 
researcher consultancy with the advisor related the data that was obtained 
in order to get the precise data to answer the research questions.  
I. Technique of Analyzing Data 
  Data analysis qualitative is a efforts made to organizes the data, 
choose the data that will be used to be units that can be managed, found 
the important data and what learned and decide what would in convey to 
other people (Bogdan and Biklen, 1982). Data analysis is a process of 
categorizing and compiling data that has been obtained from the 
interviews, observations, field note, and other materials that the next will 
be analysis, so it can be understood easily, and its findings can inform to 
other.  
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 After collecting the data, the researcher analyzing the data based on 
The Miles and Huberman (1984:21-23), theory framework for qualitative 
data analysis by three components, as data reduction, data display and 
drawing or verifying conclusion. In this study, the process of analyzing the 
data is aim to explain about teacher’s strategies in teaching English 
language for autism students in junior high school grade of SLB Mitra 
Ananda. The data in this research is analyzed by using descriptive 
qualitative method. For to give the more explanation about three 
components of analyzing data, the researcher write down below: 
1. Data reduction 
Data reduction refers to elections process, focusing, simplification 
and transformation “data raw” that have been obtained from notes the 
field (Emzir, 2010:129). Data reduction is a process of selecting the 
basic data, focusing on the important thing that appropriate with the 
content of the research which is obtained from the field. Qualitative 
data can be reduced and transformed into many ways, such as: through 
the smooth selection, summary of paraphrase and make it into a big 
pattern (Emzir, 2010:130).  
Data reduction involves making decisions about data chunks will 
provide your initial focus. So, the data reduction can give description 
deeply to the observation result that related to teachers’ strategies in 
teaching English for autism students in junior high school at SLB 
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Mitra Ananda. All the obtained data were transcribed and selected 
data are than organized to be displayed. 
2. Data Display 
Data display is a process of presenting the data. In qualitative 
research, the presentation of the data can be done in the form of table, 
graphic, phie cards, pictogram and the like (Sugiyono, 2015: 314). In 
addition the presentation data can in the form of words, sentences and 
narrative, in order to the researcher easily to understanding and 
mastery the data collected as the fundamental of taking appropriate 
conclusion. The researcher displays the data which are related to the 
research questions of this study.  
3. Conclusion Drawing/ Verification 
The earlier conclusion that have been founded is still temporary, 
and will change if not found a strong evidence in support of in the 
next stage. The conclusion in qualitative research may be able to 
answer the beginning question of the research problem, but maybe 
not, because as has been explained issues and problems in the 
qualitative research is still tentative and will be developed after 
research in the field. In this study, conclusion is drawn continuously 
during the course of the study. The researcher applied this technique 
to describe and analysis the data from the result about teacher’s 
strategies in teaching English for autism students systematically.
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Research Findings  
The research findings here is based on problem formulation in the 
previous chapter, namely How is fostering autism students to enlarge their 
vocabularies during teaching and learning process of English at SLB Mitra 
Ananda Colomadu, Karanganyar Colomadu Central Java.  It consists of teacher 
strategies, technique that used media that used and also the problems faced by 
the teachers. The description of research findings here will be started from the 
teaching and learning process in teaching English vocabulary for autism 
students in Up Class. 
  The researcher would present about profile and conditions of the 
students at Up Class, the teacher’s strategies, student’s response towards 
teacher’s strategies, learning activity, teacher’s problems and solutions had 
applied. After that, the researcher will be describing teacher’s strategies in 
teaching English vocabulary for autism students at SLB Mitra Ananda 
Colomadu Karanganyar Colomadu Central Java.  
1. The Data of Observation 
Based on the data of this research, the researcher collected the data 
about teacher’s teaching strategies in fostering autism students in teaching 
English Vocabulary of the Junior High School at SLB Mitra Ananda 
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Coloamdu Karanganyar Colomadu Central of Java. The teacher’s strategies 
in fostering autism students in teaching English vocabulary as follows: 
 The Result of Observation in the Classroom  
1) Class observation 1 
Name of class : Up Class of the Junior High School 
Participants : 5 students 
Teachers  : Mrs. Rovi and Mrs. Lintang 
Date   : Wednesday, 17 July 2019 
Time   : 10:00- 10:45 
Theme   : Part of the body and clothes 
 Because the time of English lesson was after break, so 
the teachers have waited the students until they were already 
to begin the lesson. That day was the second meeting in the 
new academic year. The theme of the lesson was about 
clothes and part of the body. Part of the body tested only to 
remind the students about vocabulary that has been taught in 
the previous semester. The teachers divided to teach the 
students. Mrs. Rovi handled two students they were Yoel and 
Kamal. Whereas, Mrs. Lintang handled others students they 
were Jannah, Wahyu, and Latifah. The communication was 
built in Indonesia language, in order to the students 
understood with the teacher’s instructions. After that, 
Mrs.Rovi reviewed the previous material with her students 
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(Kamal and Yoel). This is in accordance with the results of 
the interview between teacher and researcher, Mrs. Rovi said: 
“..kalau saya ada PR setelah itu pasti ada kuis. Sebenarnya 
tujuan saya kasih PR itu adalah sebenarnya anak-anak itu 
belajar apa tidak percuma kalau mereka mencatat tapi 
dirumah tidak dipelajari, tidak dikerjakan PR nya” 
(Interview conducted at SLB Mitra Ananda on Wednesday, 
31 July 2019) 
 
 Mrs.Rovi gave test about vocabulary about clothes 
to the Kamal first. She read it in Indonesia language then 
the students construe the words in English language. Based 
on the explanation about characteristic of the students in the 
class, that Kamal one of the students which can received 
teacher’s instruction and answer almost all of the questions 
from the teacher well, so the teacher was not felt difficult 
while taught his. The teacher used drilling technique in 
teaching English vocabulary for autism students especially 
for Kamal (Seen appendices: field note) 
The second, the teacher gave the same questions to 
another student he is Yoel. The teacher gave test for his 
with same topic with previous student. Because, this student 
have limitedness in hearing and pronounce, so the teacher 
must applied different strategies from Kamal. The teacher 
used some ways, such as drilling technique, teacher talk 
with clear voices, clears spelling and wrote the words in the 
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whiteboard to make students understood. (Seen appendices: 
Field note) 
 In the same time, Mrs.Lintang accompanied the 
other students (Jannah, Wahyu, Latifah) to pay attention 
with the material that explained.  
 
2) Class observation 2 
 Name of class : Up Class of the Junior High School 
 Participants : 5 students 
 Teachers  : Mrs. Rovi and Mrs. Lintang 
 Date  : Wednesday, 24 July 2019 
 Time  : 10:30- 11:15 
 Theme  : Transportations 
  In the beginning of the teaching, the teacher wrote 
the theme of the lesson today in the whiteboard. The theme of 
the lesson was about transportations. Before the teachers 
started the teaching, she said to her students that today will 
learn about transportation. After that, the teacher asked to her 
students what kinds of the transportation that they know. The 
teacher asked to every student in the class and assisted by the 
companion teacher. The communication was built in 
Indonesia language, in order to make students understood 
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with the teacher’s instruction.  In addition, to make the 
student s understood with the teacher’s meaning, the teacher 
wrote words in the whiteboard. Every student answered the 
teacher’s question about transportation, such as: Mobil, 
kapal, sepeda, pesawat, kereta, and motor. 
  After all of the students gave their opinion about 
kinds of transportations, then the teacher gave more examples 
about kinds of transportations such as: Delman, gerobak, 
perahu, becak, gantole, and ambulance. The teachers taught 
English vocabulary about transportations aloud, obviously 
and with a clear spelling. The teacher gave the instructions in 
the spoken form and she wrote all of the names of the 
transportations in the whiteboard, not only in Indonesia and 
English language form but also wrote the right spelling. 
3) Class observation 3 
Name of class: Up Class of the Junior High School 
Participants : 5 students 
Teachers  : Mrs. Rovi  
Date  : Wednesday, 7 Agustsus 2019 
Time  : 10:00- 11:00 
Theme  : Transportations (test)  
The lesson began after one of the students completed the 
task to notes subject before, it is because he came late and the 
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other students have break to eat but he was not. After all of the 
students in the class, the teacher started the lesson. That day 
Mrs. Rovi was not accompanied by Mrs. Lintang, because she 
was absent. The teacher began the lesson with ask the students 
to remove their English book form the bag. At the same time, 
the teacher also asked to the students did they studied last 
night. After this, the teacher asked to the students about “what 
kinds of the transportations”, the teacher repeat her question 
until the students understood. 
One of the students with cerebral palsy (Yoel) tried to 
answer teacher question, although with not clear voices, then 
the teacher also asked with another student, she is Jannah, 
student with Down syndrome. As has been explained in above 
about the characteristic of the Down-syndrome student, while 
the teacher asked to Jannah, she showed Echolalia, one of the 
characteristic of the autism. She was not answer based on the 
teacher’s question but answer with another word such as: ya, 
tasi or based on the last word was spoken. (Seen appendices 
field note). 
The teacher gave oral test not only for some students but 
also to all of the students in the class. Because, the students in 
the class having different of limitedness and learning style, so 
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the teacher must gave different strategies to teach especially 
for English vocabulary.  
2. Fostering Autism Students to Enlarge their Vocabularies in Teaching 
and Learning Process of English  
Based on the result of interview and observation that conducted by 
the researcher about teacher’s strategies in fostering autism students in 
teaching English vocabulary, the researcher found some information as 
follow: Mrs. Rovi’ as the main teacher in Up Class said: 
“Jadi gini ini kan satu kelas ada 5 siswa, 3 diantaranya ( Wahyu, 
Jannah, dan Latifah) yang memiliki kemampuan hampir sama 
dipegang oleh bu Lintang, jadi saya pegang yang dua (Kamal dan 
Yoel) karena dua ini secara kemampuan diatasnya nya ketiga itu. 
Untuk materinya lima anak ini sama, tetapi disesuaikan dengan 
kemampuan anaknya masing-masing kalau yang dua ini ( Kamal 
dan Yoel) emang agak tinggi kemampuanya ibaratnya. 
Penyampainya pun semua sama, tapi disesuaikan sama anak-
anaknya juga. Untuk latifah dan wahyu saja, karena dua ini 
memiliki kesulitan dalam menulis, membaca nya bisa dikatakan 
belum bisa, dan dia belum bisa tau arti suatu kata,kalimat kecuali 
saat dibacakan, kalau dibacakan dia paham bisa menjawab tapi 
kalau baca sendiri jawab tidak bisa. Wahyu juga gitu dia dibacakan 
dan lisan, saat kita terangkan kita Tanya dan jawab secara lisan dia 
good tapi kalau Jannah anak DS jenengan tau sendiri. Kalau dua 
anak Kamal dan Yoel mereka udah bisa menulis membaca dan 
mengartikan suatu kalimat”. (Interview conducted at SLB Mitra 
Ananda on Wednesday, 31 July 2019) 
Dealing with a teacher’s strategies, another teacher in Up Class, Mrs. 
Lintang says that they used strategies based on the learning style of each 
student: 
 “Sesuai dengan gaya belajar mereka, kalau Jannah, Latifah, dan 
Wahyu itu gaya belajar nya visual, harus dibantu dengan gambar-
gambar,  kalau Kamal dan Yoel itu audiotori jadi mereka 
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mendengar kan ceramah teori itu bisa”. (Interview conducted at 
SLB Mitra Ananda on Friday, 26 July 2019) 
 Based on the explanation from the main and companion teacher 
above was about the way to determine the strategy to teach autism students 
in accordance with student’s ability. The teacher gave different strategy of 
each student, in order to make the student easy to understand a material 
that delivered by the teacher.  
 Strategies that used by the teacher, as has been conveyed by the 
teacher while researcher conducted interview, Mrs. Rovi said:   
 “Kalau untuk Kamal dan Yoel itu secara langsung kita ucapkan 
mereka sudah bisa, tapi beda untuk 3 siswa lain (Jannah, Wahyu, 
dan Latifah). Kami menggunakan teknik drilling untuk 
mengajarkan vovab, kita ulang berkali kali sampai mereka hafal. 
Selain itu saya juga menuliskan tulisan dari sebuah kata dalam 
bahasa inggris, bahasa Indonesia dan cara membacanya.  Kalau 
diperlukan gambar ya gambar, karena kalau untuk mereka 
bertiga itu memang yang diperlukan gambar, arti kata dan 
pengucapan. Jadi untuk mengajar mereka semua, untuk 
pengucapan itu saya tuliskan tulisan nya missal “one” gitu saya 
tuliskan “wan” karena kalau “one” nanti mereka bacanya ya one 
murni bukan cara baca yang benarnya”. (Interview conducted at 
SLB Mitra Ananda on Wednesday, 31 July 2019) 
  From the result of interview above means that the teacher used 
drilling technique to foster students in teaching English vocabulary. The 
teacher taught students in individually, in order to the student more focus 
on teacher’s question and instruction. In addition, the teacher also wrote 
the right of spelling every word in the whiteboard, so all of the students 
can read those words. The teaching learning strategy in fostering autism 
students in teaching English vocabulary described into several points such 
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as: (1) The teaching strategy or method, (2) the material used, (3) the 
media used, (4) Evaluation.  
a. Teaching strategies  
Based on the result of observation, the researcher found some 
strategies in fostering autism students in teaching English vocabulary 
while teaching and learning process. The teacher gave different 
strategy of each students based on the abilities of them. The first 
strategy, the teacher used drilling technique to foster autism students in 
teaching English vocabulary. In addition, the teachers also teach 
students individually. For the example of drilling technique that used 
by the teacher in teaching English vocabulary: 
1) First Observation 
a) Teacher’s strategies had applied to Kamal in first meeting 
 DATUM 1/M1/T1/S4/TD 
T1 : apa bahasa inggrisnya baju mal, beserta tulisannya? 
S4 : clothes, c-l-o-t-h-e-s 
T1 : good, celana pendek? 
S4 : shorts, s-h-o-r-t-s 
T1 : ikat pinggang? 
S4 : belt, b-e-l-t 
T1 : gaun? 
S4 : dress, d-r-e-s-s 
 
The principle of Translation drill is language learners 
translate a sentence from their mother tongue to the target 
language. From the conversation above is an example of 
Translation Drill between the main teacher and student 1 
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(Kamal).  Kamal is the autism spectrum student but in learning 
English vocabulary he was good. He was not get the difficulty in 
learning vocabulary, but the teacher still used drilling technique 
to foster his ability in mastery vocabulary. 
b) Teacher’s strategies had applied to Yoel in first meeting 
DATUM 1/M1/T1/TD/RD/CRD/RU 
T1 : baju, bahasa inggrisnya apa? 
S5 :” …” (keep silent) 
T1 : clothes, clothes (the teacher pronounce slowly and clearly) 
And then the student imitate the word that spoken by the 
teacher  
S5 : clot (the voice was not clear) 
T1 : tulisannya gimana? 
S5 : C-o 
T1/S5 : C-l-o-t-h-e-s (teacher and student spell together) 
T1 : topi (teacher spell loudly) 
S5 : hat  
T1 : tulisannya? 
S5 : h-a-t 
T1 : Kaos kaki apa bahasa inggrisnya? 
S5 : Sock, s-o-c-k 
T1   : Kaos kakimu berapa? kalau pakai kaos kaki berapa? 
S5 : Dua 
T1 : kalau pakai kaos kaki dua, berarti ditambah apa “s” kan 
jadi nya socks?, seperti mata, mata bahasa inggrisnya 
apa? 
S5 : eyers (he means eyes) 
 
The Repetition drill is language learners merely repeat what 
the teacher says. Meanwhile, Cued Response Drill is language 
learners are provided with a cue before or after the question.  
From the dialogue above, the teacher used repetition and Cued 
Response Drill and Translation Drill technique in foster the 
students to mastery English vocabulary. The teacher talks louder 
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and clearly in order to the student understands the teacher’s 
meaning. Moreover, the teacher not only asked the English 
version of the name of clothes, but also the teacher asked the 
written of the word that has been pronounced, in order to the 
student also know the spelling of the word that has been learned. 
 In the first meeting, the other students (Jannah, Latifah and 
Wahyu), they were only pay attention to the teacher who gave test to 
two students (Kamal and Yoel) and accompanied by Mrs. Lintang as 
the companion teacher.     
2) Second Observation  
a) Teacher’s strategies had applied to Jannah in second meeting. 
DATUM 1/M2/T1/T2/S1/RD/CRD/RU 
T1 : Kereta, terus apa lagi? sekarang Jannah, macam alat 
transportasi apa saja jannah? 
S1 : tasi,,” (tidak bisa focus) 
T1 : alat transportasi apa aja nah? 
(Because is down- syndrome student, who has difficulty to 
focus, then Mrs. Lintang gave a clue)  
T2 :Ibuk punya apa nduk? mamah kalau kerja naik apa? 
(sambil memperagakan jika naik mobil) 
T1 : Kamu kesekolah naik apa? 
S1 : enggak 
T1 : Kog enggak, 
T2 : jannah ke sekolah naik apa? (sambil memperagakan naik 
motor) 
S1 :Roti 
T1 : Kog roti, kamu kesekolah naik apa? 
S2 : Otor 
T1 : Nah, naik motor, mama kerja naik apa” (guru menanya 
berulang ulang kali) naik mobil.. 
S1 :mobil 
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T1 :Pinter,, Jannah kesekolah naik apa? ( diucapkan 
berulang kali) 
 S1 :Motor (dengan bimbingan guru) 
T1 : motor, bahasa inggrisnya motorcycle, tirukan 
S1 : otorcycle 
T2 : Mobil, bahasa inggrisnya Car,ini gambar car, (the 
teacher showed the picture of car)  tirukan car   
S1 : arr 
T2 : Car 
S1 : Car  
 
 The Repetition drill is language learners merely repeat what 
the teacher says. Meanwhile, Cued Response Drill is language 
learners are provided with a cue before or after the question.  
From the interaction above between the teachers and student 1, 
the teachers used some strategies such as Repetition Drill, Cued 
Response Drill and Repetition of utterance that pronounced by 
the teacher until the student understood. The teachers also help 
the student to be focus of the teacher’s instruction and question. 
b) Teacher’s strategies had applied to Latifah in second meeting.  
DATUM 2/M2/T1/S2/RD/UP 
T1 : selanjutnya Latifah, macam-macam alat transportasi apa 
saja? 
S2 : Obil 
T1 : Mobil bahasa inggrisnya carr 
Kemudian Bu. Rovi membantunya untuk mengucapkan 
secara jelas “mobil” dan juga menuliskan kata tersebut di 
papan tulis kemudian menyuruh nya untuk membaca 
dengan benar, walaupun tetap dengan ejaan yang tidak 
jelas pada huruf “m”. 
S2 : Aar 
T1 : Car, ini gambar car (guru menunjukan gambar mobil 
dibuku siswa) ulangi car 
S2 : Car 
T1 : Mobil, car 
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S2 : Car  
T1 : Plane 
S2 : Plane 
 
The Repetition drill is language learners merely repeat 
what the teacher says. From the example before, at the same 
time, the teacher point toward the picture of the car, and other 
transportation in her book. Mrs.Rovi as the main teacher help 
Latifah to pronounce clearly “mobil” and also write down the 
word in the whiteboard, then asked her to read correctly, 
although  she still pronounce unclear in a letter “m”. The 
teachers teach this student with picture, drilling technique and 
help her to pronounce. The type of drilling that used is 
repetition drill. 
c) Teacher’s strategies had applied to Wahyu in second meeting. 
DATUM 2/M2/T1/T2/S3/UP/RD/CRD 
T1 : yang termasuk alat transportasi apa saja yu? 
S3 :Emm, masinis 
T1 : kog masinis, apa yang termasuk alat transportasi? 
Mrs. Lintang as the second teacher or companion teacher 
help the student to answer the question with gave a clue.  
T2 : Masinis mengendalikan apa? masinis naik apa?ini 
gambar 
  kereta (the teacher showed the picture of train) 
S3 : Kereta 
T1 : kereta bahasa inggrisnya train, tirukan 
S3 : Train 
T1 : T-r-a-i-n 
Apa mas Wahyu bahasa inggrisnya mobil? mobil bahasa 
inggrisnya apa? 
S3 : Mobil 
T1 : Car 
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S3 : Car 
T2 : Ini gambar mobil  
At the same time Mrs. Lintang as the companion teacher showed 
the picture of car to the student 
T1 : Car, bagaimana tulisannya? 
S3 : C-a-r 
T1 : apa bahasa inggrisnya mobil? 
S3 : Car 
 
The Repetition drill is language learners merely repeat what 
the teacher says. From the interaction above, the teachers used 
Repetition Drill, Cued Response Drill and Using Picture as their 
strategy. The using of picture is to corroborate another strategy 
to foster the student in mastery English vocabulary. Moreover, 
the teacher also asked the written of the transportation that has 
been pronounced. 
d) Teacher’s strategies had applied to Kamal in second meeting. 
DATUM 3/M2/T1/S4/TD 
T1 :Apa lagi mal selain mobil dan motor? 
S4 : Kapal, helicopter, kereta, train 
T1 : Apa mal bahasa inggrisnya sepeda motor? 
S4 : Motorcycle 
T1 : Mobil? 
S4 : Car 
T1 : Sepeda? 
S4 : Bicycle 
 
   The principle of Translation drill is language learners 
translate a sentence from their mother tongue to the target 
language. From the example above, the teacher used strategy 
Translation Drill to the student, it is because the student was 
good in memorize English vocabulary that has been learned.  
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e) Teacher’s strategies had applied to Yoel in second meeting. 
The the first teacher mention the kinds of transportations 
such as pedicab, truck, ambulance, in Indonesia language. After 
that, the teacher asked to all of students about transportation in 
the building. Then, the teacher explained the kind of 
transportations in building is lift and escalator. 
 DATUM 5/M2/T1/T2/S5/RD 
T1 : Apalagi yoel, selain bis, motor, sepeda, kereta api, 
pesawat apa? 
S5 : sepeda, kapal laut, sepeda gunung 
T2 :Yang di tarik kuda apa Yo?  
T1 :Sekarang apa bahasa inggrisnya sepeda motor? 
S5 : Train 
T1 : No, Apa mal bahasa inggrisnya sepeda motor? 
S4 : Motorcycle” 
T1 : Tirukan Yo, motorcycle 
S5 : Motorcycle 
T1 : Motorcycle 
S5 : Motorcycle 
 
 
 The Repetition drill is language learners merely repeat what 
the teacher says. From the data above, means that the teacher 
used strategy Repetion Drill to guide the student in learning 
vocabulary.  
 The teacher wrote in whiteboard and explained how to 
pronounce the word “motorcycle” and “bicycle”. Then, the 
teacher command to two students (Kamal and Yoel) to write 
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down the material in their book. At the same time, the teacher 
go around to checked their note, and also help the other students 
(Jannah, Latifah, Wahyu) to write the materials and attached 
pictures of transportation in their book.  
3) Third Observation  
a) Teacher’s strategies had applied to Jannah in third meeting. 
 DATUM 3/M3/T1/S1/UP/RD/RU 
T1 : sepeda motor bahasa inggrisnya motorcycle, ikuti bu Rovi 
nah, (the teacher said two times)  
 The teacher also showed the picture of motorcycle 
 
S1 : Motocycle (The student wants said motorcycle, although 
the spelling is less than perfect) 
T1 : Mobil, bahasa inggrisnya car, tirukan (the teacher showed 
the picture of the car) (the teacher said two times) 
S1 : Arr 
T1 : Car 
T1 : Ini gambar mobil bahasa inggrisnya car, tirukan Car 
S1 : Car 
T1 : sepeda motor bahasa inggrisnya motorcycle, ikuti bu Rovi 
motorcycle 
S1 : motoseikel 
T1 : ulangi lagi “motorcycle” 
S1 : Motorcycle 
T1 : Ini gambar apa? (The teacher showed the picture of 
plane) 
S1 : sawat 
T1 : Bahasa inggrisnya plane 
S1 : Plane 
T1 : mana plane? 
S1 : (point out the picture of plane) 
T1 : mana car? 
S1 : (Then the student point toward the picture of the 
transportation that said by the teacher)  
 
The Repetition drill is language learners merely repeat what 
the teacher says. From the example above, the teachers used 
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strategies to foster autism student with various method such as 
drilling and used pictures. The type of drilling technique that 
used is repetition drill. In addition, the teacher mention the kinds 
of     transportation in Indonesia language and English language, 
then the student repeat it in English language and also point 
toward the picture of transportation that asked in her book. The 
teacher repeats these strategies until the student can memories 
about the vocabulary that has been learned. The teacher also 
always repeats the utterance until the student understood. 
b) Teacher’s strategies had applied to Latifah in third meeting.  
 DATUM 3/M3/T1/S2/UP/RD 
T1 : Macam-macam alat transportasi apa saja?  
S2 : Obil (with unclear pronounce) 
T1 : Mobil, bahasa inggrisnya car (the teacher showed the 
picture of car) 
S2 : Ar 
T1 : Car 
S2 : Car  
T1 : Sepeda motor, motorcycle, tirukan bu Rovi, motorcycle 
S2 : Otorcycle  
T1 : Pesawat terbang, plane 
S2 : Plane 
T1 : Sepeda, becycle 
S2  : Ecycle (she means that becycle) 
T1 : Ulangi lagi, bicycle 
S2 : Bicycle 
T1 : Bicycle mana? 
S2 : (The student point toward the picture of bicycle in her 
book) 
T1 : Car mana? 
S2 : (The student point toward the picture of car in her book) 
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The teacher teaches this student by using picture, drilling 
technique and helps her to pronounce. The type of drilling that 
used is repetition drill. 
The Repetition drill is language learners merely repeat 
what the teacher says. From the conversation above, at the 
same time, the teacher point toward the picture of the car, and 
other transportation in her book. In addition, sometime the 
teacher asked the student to showed the picture of the 
transportation that said by the teacher.  
c) Teacher’s strategies had applied to wahyu in third meeting. 
 DATUM 3/M3/T1/S3/UP/RD 
T1 : ini gambar kereta 
T1 : Bahasa inggrisnya train, tirukan 
S3 : Train 
T1 : Tulisannya? 
S3  : T-r-a 
T1 : T-r-a-i-n 
Apa mas Wahyu bahasa inggrisnya mobil? mobil bahasa 
inggrisnya apa? 
S3  : Mobil   
T1 : Car 
S3 : Car 
T1 : Car, bagaimana tulisannya? 
S3 : C-a-r 
T1 : apa bahasa inggrisnya mobil? 
S3 : Car 
T1 : Mana train? 
S3 : (point out the picture of train) 
T1 : Mana plane? 
S3 : (Point out the picture of plane) 
T1 : Mana bicycle? 
 S3 : (Point out the picture of bicycle) 
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 From the example above, means that the teachers used 
various ways to foster autism student in teaching English 
vocabulary. The strategies have applied for wahyu the teachers 
used drilling technique, the types of drilling technique is 
repetition drill. The Repetition drill is language learners merely 
repeat what the teacher says. In addition, the teacher also used 
pictures to corroborate the ability of the student to understand 
the name of the transportation that has been learned. Moreover, 
the teacher also asked to the student the written of the word that 
has been pronounced; in order to the students also know the 
spelling of the word in English language.  
d) Teacher’s strategies had applied to Kamal in third meeting. 
 DATUM 3/M3/T1/S4/TD 
T1 : Sekarang transportasi, apa bahasa inggrisnya kapal 
pesiar?  
S4 : Cruise ship  
T1 : Sampan? 
S4 : Canoe 
T1 : Perahu? 
S4 : Boat 
T1 : kapal pesiar 
S4 : Cruise ship 
T1 : Sampan 
S4 : Canoe 
T1 : Perahu 
S4 : Boat 
T1 : Kapal layar 
S4 : Sailing ship 
T1  : Sailing Boat, trus kapal laut 
S4 : Ship 
T1 : Jets ski 
S4 : Jets sky 
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From the example above, occurred oral test between Kamal 
and the main teacher, means that the teacher used Translation 
Drill as the technique. The principle of Translation drill is 
language learners translate a sentence from their mother tongue 
to the target language. Kamal is the autism spectrum student but 
in learning English vocabulary he was good. He was not get the 
difficulty in learning vocabulary, but the teacher still used 
drilling technique to foster his ability in mastery vocabulary. 
e) Teacher’s strategies had applied to Yoel in third meeting. 
 DATUM 3/M3/T1/S5/TD/RD/RU 
T1 : Sekarang transportasi, perahu bahasa inggrisnya 
apa?perahu bahasa inngrisnya apa? (the teacher asked 
two times until the student understood)  
S5 : Boat 
T1 : Kapal pesiar? 
S5 : Ship 
T1 : Tidak hanya ship, Cruise ship, tirukan cruise ship 
S5 : Cruise ship 
T1  : Truk? 
S5 : Truck 
T1 : pinter, sampan? 
S5 : Sampan? emmm 
T1 : Lewat, canoe apa? 
S5  : Canoe? 
T1  : Sampan, 
T1 : Kapal pesiar? 
S5 : Ship 
T1 : Tidak hanya ship, tapi cruise ship  
 
From the dialogue above, the teacher used Translation 
Drill in foster the students to mastery English vocabulary and 
also teach to ask to another friend to answer the question. 
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Moreover, the teacher not only asked the English version of the 
name of transportation, but also the teacher asked the written of 
the word that has been pronounced, in order to the student also 
know the spelling of the word that has been learned. The teacher 
also gave strategy repeating of utterance to the student, it was 
because the student has weakness in his hearing, so the teacher 
must repeat the utterance that has been pronounced.  
From the explanation above about the strategies that used 
by the teacher in fostering autism student in teaching English 
vocabulary the teachers used various strategies. The several of 
the strategies such as using drilling technique they are 
Repetition Drill and Cued Response Drill, Using Picture, 
Repeating of Utterance, Wrote the Spelling of the Words and 
Oral test. Moreover, the teachers pronounce words or sentence 
in Indonesia first, then translate into English language and 
repeated by the students. Because the students was not like 
students in general or usual called students with special need, so 
the teacher should repeat all of the words or sentences that he 
pronounce to give them questions or instructions. In addition, 
the teacher also gave a cued to help them to answer teacher’s 
question. The teacher repeats these strategies until the student 
can memories about the vocabulary that has been learned.  
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4) The evidence of fostering autism students to enlarge their 
vocabularies in teaching and learning process of English  
Fostering teaching strategy is a strategy that used by 
teachers to reinforce the students’ ability in mastering English 
vocabulary. The term of fostering is used by teachers in teaching 
English vocabulary for the autism students, so in teaching and 
learning process the teachers decided the appropriate technique, 
media and material that exact for autism students. Before the 
teachers foster autism students, firstly, the teachers teach English 
vocabulary with gave example and explained the kinds of 
transportations in English language and Indonesian language and 
used repetition drill as a technique.  
The form of fostering teaching strategy that used by 
teachers such as: 
 a) In fostering autism students in teaching vocabulary the 
teachers applied translation drill as a main technique, 
then for the students who have difficulty to read, write 
and understanding teacher’s question, the teachers used 
pictures to reinforce, the translation drill applied for 
Kamal and Yoel occurred at the first, second and third 
meeting. 
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 b) In the third meeting of a material, the teachers gave oral 
test to examine student’s ability in learning vocabulary. 
It found in the third meeting of observation 
c) The teachers gave additional time in teaching English 
vocabulary in English lesson time.  The result of the 
teacher’s effort in fostering strategy such as: The 
students can answer teacher’s question directly, for 
example teachers asked to student about the meaning of 
transportation name in Indonesia language then the 
students can translate it in English version. For the 
students who learned by using pictures they can answer 
and show the image from the name of the transportation 
that has been asked by the teachers.  
   The result of fostering teaching strategy for autism students 
in teaching English vocabulary is the students can answer teacher’s 
question related to the material. For the students who learn English 
vocabulary by using pictures they can show the picture that has 
been mentioned by teacher.  
 Example: 
T1 : Sampan? 
S4 : Canoe 
T1 : Perahu? 
S4 : Boat 
T1 : kapal pesiar 
S4 : Cruise ship 
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T1 : Sampan 
S4 : Canoe 
T1 : Kapal pesiar? 
S5 : Ship 
T1 : Tidak hanya ship, Cruise ship, tirukan cruise ship 
S5 : Cruise ship 
T1  : Truk? 
T1 : Ini gambar apa? (The teacher showed the picture of 
plane) 
S1 : sawat 
T1 : Bahasa inggrisnya plane 
S1 : Plane 
T1 : mana plane? 
S1 : (point out the picture of plane) 
T1 : mana car? 
S1 : (Then the student point toward the picture of the 
transportation that said by the teacher). 
 
b. The Problems Faced by the Teachers  
 Teaching English for students with autism or with limitedness 
was not easy thing for the teachers. It was because, in terms of ability, 
they were not the same with the students in general. Therefore, while 
taught the students, the teachers found difficulties or problems in the 
classroom. Mrs. Rovi said:  
“Sulitnya ya cuman cara pengucapannya mereka aja mbak, 
kalau mengingat kosa kata yang sudah diajarkan juga sulit, 
dalam memberikan materi kita berikan tidak begitu sulit jadi 
kita kasihnya yang umum aja. Yoel cedal buat nulisnya juga 
agak susah”.   
 
From the explanation above, the teacher faced some problems 
during taught English vocabulary for autism students, such as the 
difficulty of the students in pronounce the words, difficulty in 
remember vocabulary that have been learned.  
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Mrs. Lintang as the companion teacher also gave her opinion, 
“intonasi mereka, secara anatomi karna ada beberapa anak 
seperti Latifah itu kondisi anatomi mulutnya, tenggorokan 
giginya kan tidak sempurna memiliki kekurangan, dalam 
pelafalan pengucapan kata itu belum tentu benar. Kondisi 
kesehatan juga seperti kamal, kalau yang retardasi mental itu 
gangguanya di daya ingat nya sulit. Selain itu PR juga tidak 
dikerjakan”  
 
The statement above, the teacher gave information almost same 
with the main teacher in above, but Mrs. Lintang explained more 
detail. Actually, the problems that faced by the teacher was same. 
Explanation above means that anatomies the mouth of the students was 
less perfect, so that make them hard to say a word.  
The evidence of those problems that found by the researcher 
while doing research would explain by presenting the conversation 
and interaction between the teacher and students in the class while 
teaching learning process as follows: 
1) The problems faced by teachers from S1 (Jannah) 
T1 : Jannah alat transportasi yang ada di darat apa saja? 
S1 : ya, tasi 
T1 : Mobil bahasa inggrisnya apa? 
S1 : Mobil 
T1 : Mobil, bahasa inggrisnya car, tirukan 
S1 : Ar, 
T1 : Kalau sepeda motor apa? 
S1 : …. 
T1 : Motorcycle,tirukan 
S1 : motorseitel  
T2 : Ini gambar apa? ( the teacher point toward the picture of 
plane)  
S1 : Sawat 
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T1 : Pesawat bahasa inggrisnya Plane 
S1 : Pane 
 
  The problem that faced by the teacher from Jannah related 
with her characteristic of down-syndrome student (Echolalia) 
where is the student answered teacher’s question not in accordance 
with the context of the question, but she answered the question with 
the last word that pronounce by the teacher. So, it make teacher 
should repeats all of the utterance that has been said. This student 
also has difficulty in pronouncing the word correctly. In addition 
this student also less able to focus if at the same time there were 
people or object that for her was new or strange, it would interfere 
her concentration.  
2) The problems faced by teachers from student 2 ( Latifah) 
T1 :Selanjutnya Latifah, macam-macam alat transportasi apa 
saja? 
S2 : Obil 
T1 : Mobil, yang jelas mobil 
S2 : M-obil 
T1 : Mobil bahasa inggrisnya Car 
S2 : Ar, 
 
The problem faced by teacher from Latifah was the difficulty 
of student to pronounce a word correctly, it was because 
abnormalities of the anatomy of the mouth, as has been said by 
Mrs. Lintang while researcher doing interview with her in previous 
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meeting. In addition, this student also has difficulties in write and 
read words. 
3). The problems faced by teachers from Student 3 (Wahyu) 
T1 : Bus bahasa inggrisnya “Bas” 
S3 : Bas 
T1 : Ini sepeda bahasa inggrisnya Bicycle 
S3 : Baii 
T1 : Beisiekel 
 This student included taciturn student. He learned English 
vocabulary by using pictures also, he has difficulty in pronounce, 
write and read, but sometime can pronounce a word correctly.  
4) The problems faced by the teacher from student 4 (Kamal) 
Based on the result of interview and observation the teachers did 
not feel the difficulty when taught his. But, he has a problem with his 
health, if he was too thinking and felt too happy he would faint.  
5) The Problems faced by the teacher from student 5 (Yoel)  
T1 : baju, bahasa inggrisnya apa? baju bahasa inggrisnya apa 
S5   :” …” (keep silent) 
T1 :” clothes” (the teacher pronounce slowly and clearly) 
 And then the student imitate the word that spoken by the teacher  
S5  :” clot” (the voice was not clear) 
T1 :” tulisannya gimana?” 
  S5 :C-o 
T1/S5:” C-l-o-t-h-e-s” (teacher and student spell together) 
T1 : Gaun? 
S5 : emmm (keep silent) 
T1 : Dress, diingat ingat jangan sampai lupa, dirumah belajar  
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 The teacher talks clearly and loud, until the students understand. 
The problem that faced by the teacher from the example above was 
about the difficult of the students to pronounce a word and also the 
student have hearing impaired so the teacher must spell it a loud and 
clear. In addition, the students also have the difficult to remember the 
vocabulary that has been learned. 
c. The Solutions had the Teachers  
In every problem that faced by the teachers in teaching learning 
process, certain they have solutions to overcome the problems. 
Similarly, tackle the problem or difficult of the teachers in teach 
English vocabulary for autistic children, Mrs. Rovi explained: 
“kalau khusunya tiga anak ini (Jannah, Wahyu, Latifah) ini 
mereka tidak bisa ya kita kasih gambar, misal gambar ayam ini 
bahasa inggrisnya apa, terus kita bilang “chiken” mereka 
menirukan lalu kita tuliskan mereka yang menebalkan. Kalau 
untuk Yoel dan Kamal ya kita mengulang-ngulang terus sampai 
mereka hafal.” Interview conducted at SLB Mitra Ananda on 
Wednesday, 31 July 2019  
 
The teacher said that to overcome the problem was by using 
pictures. She gave example of the using pictures as the media which 
help her to decrease the difficulty of the students while learn English 
vocabulary. For example, she showed image of chicken, then the 
teacher wrote the name of the word then the students will imitate it. 
Then, for two students (Yoel and Kamal) the teacher has to repeats the 
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material about vocabulary of the certain theme until they can 
memories. In addition, Mrs. Lintang said  
“Solusinya itu kerjasama dengan orangtua, misal siswa tidak 
bisa mengerjakan tugas dikelas, guru WA ke orangtuanya, biar 
orang tua nya bisa mengulang dirumah, tapi karena kita tidak tau 
kesibukan masing masing orangtua”.( Interview conducted at 
SLB Mitra Ananda on Friday, 26 July 2019) 
 
Another teacher said the other words that different with the main 
teacher. She explained that for overcome the problem, the teacher 
cooperation with student’s parents.  
The teacher’s solution had been applied, based on the result of 
observation: 
T1 : kapal pesiar bahasa inggrisnya apa? 
S5 : Boat 
T1 : No, kapal penumpang bahasa inggrisnya apa? 
S5 : Sailing boat 
T1 : No, apa Mal bahasa inggrisnya kapal penumpang?” (The 
teacher    asked to another student to help Yoel) 
S4 : Ferry 
T1 : Ferry, ngomong ke Yoel kasih tahu Yoel 
S4 : Ferry 
S5 : Fe..rry  
  
Because Yoel and Kamal given by strategies that same from the 
tecahers, so they were accustomed to established cooperation like 
question answer in the class. From the dialogue above can conclude 
that to overcome the difficulty while taught English vocabulary for 
students with special need, the teacher asked another student to help 
his friend to answer teacher’s question. In addition, the teacher always 
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repeats all of the questions in many times until the students understood 
and answer teacher’s question. 
Furthermore, the solution had been applied by teacher for the 
other students (Jannah, Latifah and Wahyu) she used pictures as media 
and applied drilling technique and gave a cued. For example, while 
teacher asked them about the name of the transportation the teacher 
also point toward the pictures at the student’s book. 
d. Material Used 
For the material that given by the teacher in the class was not 
based on syllabus and lesson plan, it is because the students were not 
like normal students, they have difficulties to learn English vocabulary 
based on syllabus and lesson plan. It was appropriate with the result of 
interview with the Mrs. Rovi as the main teacher, she said: 
 “Pernah dulu saya coba mengajarkan berdasarkan silabus dan 
RPP bahasa inggris SMP pada umumnya, saya sudah mencoba 
berkali kali tapi ternyata susah sekali, dulu pernah saya coba 
untuk materi introducing itupun bisa nya cuman sampai say hello, 
itu saja untuk timbal baliknya itu masih belum”. Interview 
conducted at SLB Mitra Ananda on Wednesday, 31 July 2019 
It means that, the teacher ever tried to teach the students based on 
syllabus and lesson plan of the junior high school level, but the 
students cannot follow it well. Related to the material that used by the 
teacher, Mrs. Rovi said:  
 “Tidak ada buku pegangan, memang seharusnya ada tapi kita 
tidak punya itu dan juga tidak dikasih. Kalau saya materi saya 
download sendiri mbak, misal untuk vocabulary transportasi, 
anggota tubuh itu saya cari sendiri”. 
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  From the explanation by the teacher, means that the teachers used 
material to foster autism students in teaching English vocabulary from 
Google, they download by themselves, and for the material the teacher 
gave the simple vocabulary like transportation or clothes. It is because 
autism students just learned about simple words.  
In another interview related the materials for teaching English 
vocabulary, another teacher (Mrs. Lintang) as the companion teacher 
said: 
 “Materi untuk satu vocab itu bisa sampai satu semester lebih 
diulang ulang lagi, dengan metode dan strategi yang sama. 
Walaupun Yoel dan Kamal itu bisa menerima materi vocab yang 
sudah disampaikan tapi mereka juga perlu diulang-ulang terus, 
tapi kalo ketiga siswa lain seperti Jannah, Latifah dan Wahyu 
mereka tidak dituntut memenuhi kkm. Kalau ketiga siswa ini 
yang dikembangkan kemampuan vocational dan  
keterampilannya. akademisnya hanya 30%, dan 70% nya 
kemandirian dan vocational”. (Interview conducted at SLB 
Mitra Ananda on Friday, 26 July 2019) 
Furthermore, the companion teacher stated the same thing about 
used drilling technique for every student. She explained that one 
material can be taught during one semester. She also said that only 
two students (Kamal and Yoel) that his cognitive and abilities are 
developed, while, the other students (Jannah, Wahyu and Latifah) did 
not, these students developed their vocational and capabilities.  
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    The material of teaching vocabulary would be presented in table 
4.2 as follows: 
No English 
language 
The spelling Meaning 
1. Motorcycle /motorseikel/ Motor 
2. Bicycle /biseikel/ Sepeda 
  3. Train /trein/ Kereta 
  4. Plane /plen/ Pesawat 
  5. Truck /trek/ Truk 
  6. Bus /Bas/ Bis 
  7. Ship /sip/ Kapal 
  8. Boat /but/ Perahu 
  9. Jet /jet/ Pesawat jet 
 10. Ferry /Feri/ Kapal penumpang 
 11. Canoe /kenu/ Sampan 
 12. Sailing boat /seilingbut/ Kapal layar 
 13. Cruise ship /kruisip/ Kapal pesiar 
 14. Helicopter /helicopter/ Helikopter 
 15. Cable car  /kabelkar/ Kereta gantung 
 
 
e. Media Used 
 In fostering vocabulary for autism students not only strategies that 
needed but also needed media to help the teaching and learning 
process. Mrs. Rovi said: 
“Kalau untuk media yang kita gunakan terutama gambar, saya 
juga pakai google untuk menguatkan” 
  In another interview, Mrs. Lintang also explained related media 
that applied in teaching English vocabulary, she said: 
 “Iya itu tadi, kita kembali ke media gambar mbak benda asli atau 
benda tiga dimensi” 
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From the teacher’s statement above means that, teacher used 
pictures as their media in supporting teaching and learning vocabulary 
for students with some limitedness. Through this media, make easier 
for teachers explain the name of an object in the learning of 
vocabulary. In addition, students with autism more interest learn with 
an object that having color. Teaching used pictures also can build 
student’s imagination.   
The teacher used pictures for students who cannot accept and 
understand the teacher’s instruction and question orally. The first, 
teacher attached piece of the pictures of an object in the student’s 
book, then the teacher wrote the name of the picture that has been 
attached on the next of these picture. In this case, the teacher not wrote 
clearly, but wrote in obscure. After that, the student imitate it with 
thicken the words. This media only applied for three students (Jannah, 
Latifah, Wahyu). (Seen appendices) 
f. Evaluation 
Related to the evaluation of the students in Up Class at SLB Mitra 
Ananda, the teacher used daily test that is taken by giving a homework 
or task to the students and also the teacher gave oral test to test their 
memory of the vocabulary that have been learned in previous meeting, 
midterm test and final test. The scoring also based on progress and 
active participant. The teacher always gave homework to the students, 
to know the development of the students in English vocabulary. After 
110 
 
 
 
that, in the next meeting, the teacher will check on student’s book and 
gave oral test about vocabulary that has been learned in previous 
meeting.  
B. Discussion  
1. Fostering Autism Students to Enlarge their Vocabularies during 
Teaching and Learning Process of English  
Teaching English vocabulary for autism students needed some 
ways or some strategies to make them understood. Because it was not 
easy thing, the teacher confronted students with various weaknesses.  
Based on the result of research that had been conducted, the researcher 
found some information related teacher’s strategies in fostering autism 
students in teaching English vocabulary.   
  The result of the research, the teachers in Junior High 
School grade at SLB Mitra Ananda Colomadu Karanganyar Central 
Java especially in Up Class, and the teachers gave strategies, 
materials, media and evaluation in teaching English vocabulary based 
on the abilities of the students; it is because the students have some 
limitedness in their capability to learn. So, in election the material of 
English vocabulary, the teachers used the simple vocabulary such as 
vocabulary about the name of part of body, clothes, and 
transportations. The teacher taught autism students about vocabulary 
with basic words such as noun by using picture it is appropriate with a 
theory of Grandin (2002:1). 
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a. Teaching Strategies  
In teaching English vocabulary for autism students the teachers 
applied drilling as the technique and pictures as the media. 
According to Setiyadi (2006) there are 13 types of drills 
(Repetition Drill, Substitution Drill, Transformation Drill, 
Replacement Drill, Response Drill, Cued Response Drill, 
Rejoinder Drill, Restatement, Completion Drill, Expansion Drill, 
Contraction Drill, Integration Drill, and Translation Drill.  
The first strategy that used based on the result of research is 
teachers used only three types of drilling technique which based 
on Setiyadi’s theory in teaching English vocabulary in Up Class; 
they are Repetition Drill, Cued Response Drill and Translation 
Drill. Drilling technique applied for all of the students in the 
class. The example of using Repetition Drill while the teacher 
explained the material, such as the teacher said words in English 
language then the student repeat it. Meanwhile, the using of Cued 
Response Drill used while the students cannot answer the 
teacher’s question, then the teacher gave cued to help the students 
answer that question, in this case the questions is about 
vocabulary of the words. Moreover, the using of Translation Drill 
used while the teacher gave the test to the student related to the 
vocabulary that has been learned. 
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The second strategy, the teacher used pictures as the media in 
teaching English vocabulary. The using of pictures only 
implemented for three students (Jannah, Wahyu and Latifah) 
which is those students have difficulties to write, read and 
understand a sentence. So, to teach them the teachers have to give 
some pictures that related with the material, for example about the 
name of transportation. The first step, the teacher attached the 
pictures in the book, and then the teacher wrote the name of the 
picture that has been attached on the next of this picture, the 
teacher not wrote the word clearly but wrote in obscure. After 
that, the student imitate it with thicken the words. 
  The third strategy, the teacher explained and wrote the 
spelling of the words in English language clearly. The teacher not 
only wrote the name of transportation in the white board in 
Indonesia and English language version, but also wrote how the 
words should pronounce. The example: a) Sepeda motor / 
motorcycle/ motorseikel/, b) Bus /bus/ bas/, c) Kereta /Train/ 
Tren/, etc.  The purpose of this strategy in order to the students 
was easy to read and pronounce.  
 The last strategy, the teacher repeated all of the words, 
sentences or even instructions or questions that has been said 
while teaching and learning process. It is because one student in 
this class has a weakness of his hearing (Yoel). In addition, most 
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of them have difficult in understanding and answer of the 
teacher’s question. The teacher has to repeat anything that she has 
been said until the students can answer her questions. 
 The form of fostering strategy that used by the teachers are 
the teachers used translation drill as the main technique, oral test 
and additional time to reinforce student’s ability in teaching 
vocabulary. The result of the fostering teaching strategy is the 
students can answer teacher’s question related to the material. 
b. Problems Faced by the Teachers in Teaching English 
Vocabulary for Autism Students 
  According the result of the research, while observation and 
conducted interview with the teacher, the researcher found 
some data about the problems that faced by the teachers in 
fostering English vocabulary for autism students. The first 
problem was about, the difficulty of the students in pronounces 
the words, it is because anatomies the mouth of the students 
was less perfect, so make them hard to say a word clearly.  
  The second problems that faced by the teacher is the 
difficulty of the students in memorizing the words in English 
language that have been learned. Based on the explanation of 
the teacher while interviewed, it was because the students not 
repeat the lesson at home. The third problems is the teacher 
must repeated anything that she said, for example while gave 
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the questions or instructions for the students the teacher have to 
repeat many times to make students understood and until they 
answered teacher’s questions. There is also one student that has 
a weakness of his hearing (Yoel). The last problem was about 
three of five students in the class that they cannot read and 
understood a word or sentences yet. They are (Jannah, Wahyu, 
and Latifah). 
c. The Solutions had been Applied by the Teachers in 
Fostering Autism Students in Teaching English Vocabulary  
 To overcome the problems, the teacher had been applied 
some solutions. Based on the result of research, the researcher 
found some solutions that applied in fostering autism students 
in teaching English vocabulary. According the main teacher 
while interviewed, the first solutions back to pictures as media, 
through the pictures the teacher explained the name of the 
picture then pronounce it clearly and lead the students to follow 
it. The second solutions that applied by using drilling technique 
to remind the students about the name of the thing in English 
language. In addition, the teacher also asked another student to 
help his friend to answer teacher’s question. Another teacher 
said that they also cooperated with the parents, if the students 
have a difficulty in learning in the school. The last solution that 
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applied, the teacher always repeats anything that they said to 
make the students understood toward teacher’s meaning.     
d. The Teaching Materials  
In teaching English vocabulary, the material used to reach 
the teaching purpose. According to Suharsimi (1990) teaching 
material is core component in teaching process. The teachers 
were not taught English based on syllabus and lesson plan of 
the junior high school level. The teachers ever tried to apply the 
materials based on Syllabus and lesson plan but the students 
cannot follow it well. The teacher also not got the handbook as 
a source of teaching. So, the teachers search the material by 
themselves from the Google. The teacher decided to give 
materials which are easy to understand and followed by the 
students. Some of the materials that used by the teachers such 
as part of body, clothes, and transportation.  
e. The Teaching Media  
Media in teaching, according to Arsyad (2005) divided 
media into three categories (Visual, Audio, Audio visual). In 
Up Class of the Junior High School at SLB Mitra Ananda, the 
teachers used visual media such as pictures. In addition, the 
teachers also used her hand phone to showed the picture of 
something which was unknown by the students. The pictures is 
particular media in teaching English vocabulary for autism 
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students, it is appropriate with a theory of Grandin (2002: 1) 
stated that “teaching English vocabulary for autism students by 
using pictures, because most of the autism students are visual 
thinkers”. Teaching media is a tool which is supporting the 
implementation of the teaching method. Through pictures the 
teachers introduce and explained the name of picture. In Up 
Class, teaching by using pictures only implemented for three 
students, they are Jannah, Latifah and Wahyu. 
f. Evaluation 
Evaluation is component to know the result of teaching 
learning process (Hamruni (2009:10-12) in Nurcahyati, 2017: 
73). Hence, the teacher can know the result of the teaching and 
learning process. Teachers take score of the students from daily 
task, mid-term test and final test. In every meeting the teachers 
gave homework to the students, in order to the students would 
repeats the materials that have been learned at home, the 
teachers expected that the students can memories and 
understanding about that lesson especially English vocabulary. 
The teachers gave score for students based on their capabilities 
and progress.  
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CHAPTER V 
CONCLUSION AND SUGESSTIONS 
 
A. Conclusion 
 Based on the explanation in the previous chapter, the researcher 
wants to give some conclusion from the answer of the problems 
formulation of this thesis. The problem formulation is “How is fostering 
autism students to enlarge their vocabularies during teaching and learning 
process of English at SLB Mitra Ananda Colomadu Karanganyar Central 
Java”. To foster autism students in teaching English vocabulary the 
teacher apply four strategies. The first strategies is the teachers used only 
three types of drilling technique which based on Setiyadi’s theory in 
teaching English vocabulary in Up Class; they are Repetition Drill, Cued 
Response Drill and Translation Drill.  
 The second strategy is the teacher used pictures as the media in 
teaching English vocabulary for autism students based on Grandin 
(20002). The using of pictures only implemented for three students which 
are they cannot read the words by themselves. The third strategies, the 
teacher explained and wrote the spelling of the words in English language 
clearly. Through this strategy make the students easy to read words in 
English language. The fourth strategies, the teacher repeated all of the 
words, sentences or even instructions or questions that has been said while 
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teaching and learning process. It is because the most of the students 
difficulty to understanding of teacher’s instructions or questions directly.  
 Moreover, in fostering autism students in teaching English 
vocabulary, the teacher applied different ways to every student.  The 
teacher applied strategy for Jannah (S1) such as using drilling technique 
they are (Repetition Drill and Cued Response Drill), repeating of utterance 
and also using pictures. The teacher applied strategy for Latifah (S2) such 
as using drilling technique (Repetition Drill) and also using pictures. The 
teacher applied strategy for Wahyu (S3) such as using drilling technique 
they are (Repetition Drill and Cued Response Drill), and also using 
pictures. In addition, strategy applied for Kamal (S4) is using drilling 
technique (Translation Drill). The last students is Yoel (S5), the teacher 
gave strategy for his are using drilling technique they are (Repetition Drill, 
Cued Response Drill and Translation Drill) and repeating of utterance 
In addition, the problems that faced by the teacher such as, the 
difficulty of the students to pronounce words clearly, one of them have 
impairment in his hearing, for students with mental retardation they have 
difficulty to memory.  To overcome those problems, the teacher carry out 
some solutions, such as cooperate with the parents of the students, 
teaching by using pictures, the teacher asked another student to help his 
friends by drilling technique and the teacher repeats their utterance, 
instruction or questions until the students can understand.   
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B. Suggestions  
The finished of the observation and interviews in the fostering 
autism students in teaching English vocabulary of the junior high school at 
SLB Mitra Ananda Colomadu Karanganyar Central Java. The researcher 
would like to give some suggestion which may beneficial the teachers, the 
parents, and the school who read the thesis especially the teacher who 
taught autism students. Based on the result above, the researcher gives 
some suggestion as follows: 
1. For the main teacher  
The researcher suggests to the main teacher to learn and more explore 
other strategies and media which more interesting for autism students. 
It is because autism students are the students who need strategies in 
learning English especially vocabulary which is different with normal 
students. So, the teacher should be gave the best strategy in fostering 
autism students in teaching English vocabulary. 
2. For the companion teacher 
The researcher suggests to the companion teacher to give more 
motivation for the autism students in learning English vocabulary to 
improve their ability in English language. 
3. For the students 
The researcher suggests to the students to do practice English more, 
and also to do exercise to memorize vocabulary that have been taught 
in order to improve their capability in English language. 
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4. For the parents 
The researcher suggests to the parents of the autism students to more 
notice them child while at home, guide them to repeat their lesson at 
the school.  
5. For the SLB Mitra Ananda 
The researcher suggests to the school to have English teacher who 
especially to teach English language which have ability in teaching 
English for autism students. In addition, the school should provide a 
various media, such as video related to the material, and English book 
for autism students. 
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Appendix 1 Field Notes 
FIELD NOTES 
Code  : FN/01 
Day and date : Wednesday, 17 July 2019 
Location : Headmaster’s office 
Time  : 09:30 a.m. 
Informant : Headmaster 
 This morning, I went to SLB Mitra Ananda Colomadu Karanganyar to 
give the permission letter to the headmaster. When entered in the school, there is a 
receptionist who asked me, “Can I help you Miss?” then I said to the receptionist 
about my purposes coming there. Then the receptionist called the headmaster that 
in his room. After that, the receptionist asked me to come into headmaster’s room. 
Then, the headmaster asked to me “can I help you Miss?” then I said to the 
headmaster about my purposes and introduce myself also. Furthermore, the 
headmaster asked to me the permission letter, after read my permission letter the 
headmaster give me a permit to conduct a research in this school, because there is 
not yet others would conduct research. So, it was became my chance to conduct a 
research in the current time. 
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Code  : FN/02 
Day and date : Wednesday, 17 July 2019 
Location : Up Class 
Time  : 10:00 a.m. 
Informant : Mrs.Rovi  
 After met with the headmaster to ask for permission to do research, then I 
was allowed directly to meet with the teachers in Up Class. The first, I introduce 
my name and explained about my purposes coming here. Then, Mrs. Rovi gave 
me permission to conduct research in her class. It is because we were ever met 
and made a little conversation before, while doing pre-research in the previous 
month. Actually, this time was English lesson time, so I can conduct first 
observation at the time and asked a little about teacher’s strategies in teaching 
English vocabulary for autism students. Mrs. Rovi answered all of my questions 
clearly. She also said that in teaching English vocabulary for autism students, she 
only introduce a simple words to the students, it was because the teacher adjust 
with the ability of the students to study vocabulary. For the clearer, would explain 
in a conversation and interaction between teacher and students while teaching and 
learning process as follows: 
Teacher gave question for the students about vocabulary that have been 
learned in previous meeting, it was about clothes. That time, teacher only asked to 
Yoel and Kamal. The first teacher asked to Kamal, in this case the role of the 
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teacher as questioner which pronounce words in Indonesia language, and then the 
student would interpret those words in English language. The teacher not only 
asked the meaning of the words in English language but also asked about the 
writing of the word in English version. For example: 
1. Dialogue between teacher and Kamal 
Teacher :” apa bahasa inggrisnya baju mal, beserta tulisannya?” 
Kamal  :” clothes, c-l-o-t-h-e-s” 
Teacher :” good, celana pendek?” 
Kamal  :”shorts, s-h-o-r-t-s” 
Teacher :” ikat pinggang?” 
Kamal  : “belt, b-e-l-t” 
Teacher :”gaun?” 
Kamal  :” dress, d-r-e-s-s” 
Teacher :” good, jaket?” 
Kamal  :”jacket, j-a-c-k-e-t” 
Teacher :” topi?” 
Kamal  :” hat, h-a-t” 
Teacher :” seragam?” 
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Kamal  :” uniform, u-n-i-f-o-r-m” 
Teacher :”baju renang?” 
Kamal  :” swimsuit, s-w-i-m-s-u-i-t”  
Teacher :”oke, good” 
2. Dialogue between teacher and Yoel 
Teacher :” baju, bahasa inggrisnya apa?” 
Yoel  :” …” (keep silent) 
Teacher :” clothes” (the teacher pronounce slowly and clearly) 
 And then the student imitate the word that spoken by the teacher  
Yoel  :” clot” (the voice was not clear) 
Teacher :” tulisannya gimana?” 
Yoel  :” C-o 
Teacher and Yoel :” C-l-o-t-h-e-s” (teacher and student spell together) 
Teacher :” topi” 
Yoel  :” hat”  
Teacher :” tulisannya?” 
Yoel  : “h-a-t” 
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Teacher  :” jaket” 
Yoel  :” j-a-c-k-e-t” 
Teacher :” celana” 
Yoel  :” pantes, (p-a-n-t-s)”  
Teacher : “ kog bisa pantes ya, (pants;pens), oke gak papa gaun, 
gauun” 
Yoel  :” emmmm” 
Teacher :” lupa?, apa mal ( teacher asked to another students: 
Kamal) 
Kamal :” dress”.  
The teacher asked Kamal to help Yoel pronounce “dress”, until Yoel can 
do it. After that Yoel said “dress; d-r-e-s-s”  
Teacher :” ikat pinggang atau sabuk”  
Yoel  :” belt; b-e-l-t” 
Teacher :” baju renang” 
Yoel  :”short dress swimming,  
Teacher :”gimana? stop, tulisannya gimana? 
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 The teacher wrote anything that pronounces by Yoel in white board, the 
letter that spoken such as: c-l-o-t-h-e-r, swimming: s-w-i-m-m-i-n-g 
Teacher :” salah, baju renang bukan berarti “clothes swimming” apa 
itu swimming? 
Yoel  :”berenang” 
Teacher :” clother apa? kalau baju “clothes” pakai “s” bukan “r”. 
Baju renang “swimsuit”. Selanjutnya kaos kaki, apa bahasa 
inggrisnya?”  
Yoel :” sock, s-o-c-k” 
Teacher :” kaos kakimu berapa, kalau pakai kaos kaki berapa?” 
Yoel :”dua” 
Teacher :” kalau pakai kaos kaki dua, berarti ditambah apa “s” kan 
jadi nya socks?, seperti mata, mata bahasa inggrisnya apa? 
Yoel  :” eyers” he means “eyes” 
 Teacher :” kog eyers ya? kalau hidung apa?” 
 Kamal help Yoel to answer teacher’s question 
 Kamal and Yoel:” Nose, n-o-s-e” 
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Code  : FN/03 
Day and date : Wednesday, 24 July 2019 
Location : Classroom  
Time  : 10:30 a.m. 
Informant : Mrs.Rovi and Mrs. Lintang 
 Today, I observed in Up Class. I came to the school at the 09:45 so, I had 
to wait about 45minutes, I came early because have to prepare all of the tools that 
support my research such as tripod, book, pen and hand phone to record all of the 
activities in the class. I observed from the beginning until the end of the teaching 
learning process. From the second observations that day I got many data to 
support my research. In addition I record all the activities I also wrote anything 
that related to my research. Today the material was about transportation. The 
teachers explained about the kinds of transportations clearly. 
The material was about transportations 
No English language The spelling Meaning 
1. Motorcycle /motorseikel/ Motor 
2. Bicycle /biseikel/ Sepeda 
3. Train /trein/ Kereta 
4. Plane /plen/ Pesawat 
5. Truck /trek/ Truk 
6. Bus /Bas/ Bis 
7. Ship /sip/ Kapal 
8. Boat /but/ Perahu 
9. Jet ski /jetski/ Jet ski 
10. Ferry /Feri/ Kapal penumpang 
11. Canoe /kenu/ Sampan 
12. Sailing boat /seilingbut/ Kapal layar 
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13. Cruise ship /kruisip/ Kapal pesiar 
14. Helicopter /helicopter/ Helikopter 
15. Cable car  /kabelkar/ Kereta gantung 
16. Jet /jet/ Pesawat jet 
 
Dialogue and intercations while teachers teaching English vocabulary in the class 
Teacher 1 :” hari ini kita akan belajar tentang alat transportasi, jannah kita 
akan belajar apa nah? 
Teacher 1 :” lat tranrasi” (ucapan tidak jelas) 
Guru membantu mengeja siswa, “alat transportasi” 
Teacher 1 :” wahyu, hari ini kita akan belajar tentang apa?” 
Wahyu  :” kita,” 
Teacher 1 :” kita? alat transpportasi (guru membenarkan), yang termasuk alat 
transportasi apa saja yu?” 
Wahyu  :”emmm, masinis” 
Teacher 1 :” kog masinis, apa yang termasuk alat transportasi?” 
Bu Lintang membantu Wahyu untuk menjawab dengan memberi clue kepadanya 
Teacher 2 :”Masinis mengendalikan apa? masinis naik apa?” 
Wahyu  :” Kereta” 
Teacher 1 : kereta bahasa inggrisnya train 
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Teacher 1 :” Kereta, terus apa lagi?” sekarang Jannah, macam alat 
transportasi apa saja jannah?” 
Jannah  :” tasi,,” (tidak bisa focus) 
Teacher 1 :” alat transportasi apa aja nah?” 
karena  Jannah adalah siswa dengan down-syndrome yang sulit untuk focus, 
kemudian Bu Lintang membantu nya dengan member clue 
Teacher 2 :” Ibuk punya apa nduk? mamah kalau kerja naik apa? (sambil 
memperagakan jika naik mobil)” 
Teacher 1 :” Kamu kesekolah naik apa?”  
Jannah  :” enggak” 
Teacher 1 :”Kog enggak,” 
Teacher 2 :” jannah ke sekolah naik apa? (sambil memperagakan naik motor) 
Jannah  :”Roti” 
Teacher 1 :” Kog roti, kamu kesekolah naik apa? 
Jannah  :” Otor” 
Teacher 1 :”Nah, naik motor, mama kerja naik apa” (guru menanya berulang 
ulang kali) naik mobil.. 
Jannah  :”mobil” 
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 Teacher 1 :” Pinter,, Jannah kesekolah naik apa? ( diucapkan berulang kali) 
 Jannah :”Motor” (dengan bimbingan guru) 
Teacher 1 : motor, bahasa inggrisnya motorcycle, tirukan 
Jannah  : otorcycle 
Teacher 2 : Mobil, bahasa inggrisnya Car, tirukan  
Jannah  : arr 
Teacher 2 : Car 
Jannah  : Car  
Teacher 1 :” Wahyu, sekarang sebutkan macam-macam alat transportasi” 
Wahyu  :” Motor, mobil, kereta, pesawat ( di bantu Bu Lintang untuk 
menjawab dengan memberi clue) 
 Teacher 1 :” Ok, selanjutnya Latifah, macam-macam alat transportasi apa 
saja? 
Latifah  :”Obil (dengan ucapan yang tidak jelas) 
Teacher 1 :” Mobil bahasa inggrisnya carr” 
Latifah  :”Aar” 
Teacher 1 : Car, ini gambar car (guru menunjukan gambar mobil dibuku 
siswa) 
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Kemudian Bu. Rovi membantunya untuk mengucapkan secara jelas “mobil” dan 
juga menuliskan kata tersebut di papan tulis kemudian menyuruh nya untuk 
membaca dengan benar, walaupun tetap dengan ejaan yang tidak jelas pada huruf 
“m”. 
Teacher 1 :”Apa lagi mal selain mobil dan motor?”  
Kamal  :” Kapal, helicopter, kereta, train” 
Teacher 1 :” Apalagi yoel, selain bis, motor, sepeda, kereta api, pesawat apa?” 
Yoel  :” sepeda, kapal laut, sepeda gunung 
Teacher 2 :” Yang di tarik kuda apa Yo?” 
Kemudian guru 1 membantu menyebutkan: delman, becak, gantole, truk, 
ambulance. setelah itu guru bertanya pada semua siswa tentang alat tarnsportasi 
didalam gedung. Kemudian guru menjelaskan tentang alat transportasi didalam 
gedung yaitu lift dan escalator.  
Teacher 1 :” Sekarang apa bahasa inggrisnya sepeda motor?” 
Yoel  :” Train” 
Teacher 1 :” Apa mal bahasa inggrisnya sepeda motor?” 
Kamal  :” motorcycle” 
kemudian guru menuliskan di papan tulis dan menjelaskan cara mambacanya 
kepada siswa “motorsaikel” dan “baisaikel”. kemudian guru menyuruh 2 siswa 
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untuk mencatat, disaat siswa mencatat, guru keliling untuk mengecek tullisan 
mereka (Y and K), dan juga membantu 3 siswa untuk menuliskan dibuku dan 
menempelkan gambar.  
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Code  : FN/04 
Day and date : Friday, 26 July 2019 
Location : Therapy room 
Time  : 10:00 a.m. 
Informant : Mrs. Lintang 
 Today, I came to the school at 09:30 in the morning. Before I came to 
school to conduct interview with Mrs.Lintang, I have made an appointment with 
her in the previous day. After wait about 30 minutes then Mrs.Lintang came and 
said sorry she was late, because she must accompany her students exercise every 
Friday. After that, we were started to conduct an interview. I asked some 
questions that related to the conditions of the students and also strategies in 
fostering autism students in teaching English vocabulary. Mrs. Lintang was 
replied my questions directly in a brief. 
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Code  : FN/05 
Day and date : Wednesday, 31 July 2019 
Location : Classroom  
Time  : 10:00 a.m. 
Informant : Mrs.Rovi 
 Today, I was conducted the second interview with another teacher in 
Junior high school class she is Mrs.Rovi. We already made an agreement to 
conduct interview with her before. When I entered the classroom, there are two 
students then Mrs. Rovi command them to go to the library to read the books.  
After 5 minutes, I started an interview with her about teacher strategies in 
fostering autism students in teaching English vocabulary, conditions of the 
students, and also about the problems that she faced and solutions had applied. 
Mrs. Rovi answered all of my questions clearly. 
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Code  : FN/06 
Day and date : Wednesday, 7 August 2019 
Location : Classroom  
Time  : 10:00 a.m. 
Informant : Mrs.Rovi 
 Today was the last observation on my research, because Mrs.Lintang was 
absent, so only Mrs.Rovi which guided the students. This day, the material was 
still same with the previous meeting, it was about transportation. I was observed 
all of the activities during English lesson and wrote the information that related 
with my research. That’s day the teacher gave oral test vocabulary about kinds of 
transportations. In the end, I was thanked to the teacher and students for the 
opportunity for me to conduct research in their class and we also do photos 
together. 
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The Transcription from the video about the interactions between teacher and 
students in the classroom from the beginning until the end of English lesson and 
also while oral test.  
Teacher 1  : buku bahasa Inggrisnya di keluarkan, buku bahasa inggrisnya 
dikeluarkan. Tadi malam belajar gak Yoel? tadi malam belajar 
tidak? 
Yoel  : Enggak 
Teacher 1  : IPS juga belajar nggak? 
Yoel  : Enggak 
Teacher 1  : Dua-duanya gak belajar kan? coba nanti bahasa inggris ibu tes 
bisa apa gak 
Kemudian Bu. Rovi bertanya kepada murid murid tentang alat transportasi  
Teacher 1  : Alat transportasi dibagi menjadi berapa Yoel? Sebutkan. 
Yoel  : Tiga, Laut, darat, udara. 
Teacher 1  : Jangan laut tapi air,  
 Sekarang Jannah, alat transportasi di darat apa saja nah? 
Jannah  : Ya, tasi,, 
Teacher 1  : alat transportasi di darat apa saja nah? 
Jannah  : Enggak tau 
143 
 
 
 
Teacher 1  : Mas wahyu alat transportasi di darat apa saja? 
Wahyu  : Tidak tahu 
Teacher 1  :  alat transportasi di darat apa saja? 
Wahyu  : Ikan, lele 
Teacher 1  : alat transportasi di darat lo alat transportasi kog lele, apa? 
Wahyu  : Becak, motor, mobil, ambulan, bus 
Teacher 1  : Jannah, itu tadi macam macam alat transportasi darat, tadi apa 
saja nah? 
Jannah  : Tasi, 
Teacher 1  : Apa saja nah tadi yang disebutkan Wahyu? 
Jannah  : Transportasi, motor, (dengan suara yang tidak jelas), ndak tahu 
Teacher 1 : Motor, mobil, sepeda, becak, truk ( guru memberi tahu Jannah 
dengan ucapan yang jelas dan pelan) 
Teacher 1  : Tadi apa saja Latifah? 
Latifah  : Mo..to, obil, hecak, bus ( dengan ejaan yang tidak jelas) 
Teacher 1  :Kalau alat transportasi udara apa saja Yoel? 
Yoel  : Pesawat, kereta gantung, helicopter 
Teacher 1  : Alat transportasi di air apa Kamal? 
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Kamal  : Kapal, kapal pesiar, sampan, perahu 
Teacher   : Itu tadi macam-macam alat transportasi di darat, di air dan dilaut, 
sekarang bahasa inggrisnya. Apa mas Wahyu bahasa inggrisnya 
mobil? apa bahasa inggrisnya mobil? (guru mengulangi 
pertanyaan) 
Wahyu  : …. 
Teacher 1  : Bahasa inggrisnya mobil apa? 
Wahyu  : Mobil 
Teacher 1  : Car 
Wahyu  : Car 
Teacher 1  : Sipp, apa bahasa inggrisnya mobil? 
Wahyu  : Carss 
Teacher 1  : Car, bukan cars, tidak pakai “s”. Ucapkan car 
Wahyu  : Car 
Teacher 1  : Jannah, apa bahasa inggrinsya mobil? mobil bahasa inggrisnya 
apa nah? 
Wahyu  : Mobil 
Teacher 1  : Mobil bahasa inggrisnya Car 
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Jannah  : Arr 
Teacher 1  : Mobil bahasa inggrisnya car (sambil menunjukan gambar mobil 
yang ada dibuku). Car, tirukan bu Rovi. 
Jannah  : Car 
Teacher 1  : Kalau sepeda motor bahasa inggrisnya apa? sepeda motor bahasa 
inggrisnya apa? Ikuti bu Rovi “ motorcycle /motorseikel/ 
Jannah  : moto seikel 
Teacher 1  : Ulangi lagi motorcycle/motorseikel/ 
Jannah  : Motorcycle/motorseikel/ 
Teacher 1  : Ini gambar apa ini (sambil menunjuk pada gambar pesawat) 
Jannah  : Sawat 
Teacher 1  : Bahasa inggrisnya Plane 
Jannah  : Pane 
Teacher 1  : Sini liat bu Rovi dek, apa bahasa inggrisnya pesawat 
Jannah  : pane 
Teacher 1  : Mana plane, mana car?  
(Guru menyebutkan alat transportasi dalam bahasa inggris dan siswa menunjuk 
gambar di buku yang sesuai dengan transportasi yang disebut guru) 
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Teacher 1  : Kapal penumpang bahasa inggrisnya apa Yo? Kapal penumpang 
bahasa inggrisnya apa?  
Yoel  : boat 
Teacher 1  : No, kapal penumpang kog boat, kapal penumpang apa bahasa 
inggrisnya?  
Yoel  : Sailing boat 
Teacher 1  : No, apa Mal bahasa inggrisnya kapal penumpang. (Guru bertanya 
kepada siswa lain untuk membantu Yoel) 
Kamal  : Ferry 
Teacher 1  : Ferry, kamu ngomong ke Yoel, kasih tau dia. Kapal penumpang 
bahasa inggrisnya apa Yo tadi? 
Yoel  : Enggak tau 
Teacher 1  : Kan tadi  Bu Rovi sudah di kasih tau, Kamal jug asudah kasih tau, 
kapal penumpang apa bahasa inggrisnya? 
Yoel  : Feee,, 
Teacher 1  : Ferry, (dengan suara jelas dan tegas) 
Teacher 1  : Mas Wahyu ini gambar apa mas? ( Guru menunjuk gambar 
mobil) 
Wahyu  : Mobil 
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Teacher 1  : Bahasa inggrisnya Car, kalau ini bus bahasa inggrisnya bus (bas)  
Wahyu  : Bas 
Teacher 1  : Ini sepeda bahasa inggrisnya “becycle” (beiseikel) 
Wahyu  : bai,, 
Teacher 1  : Beisikel 
Teacher 1  : Ini kereta api “train” 
Wahyu  : Tren (train) 
Teacher 1  : Mana yang bus? mana train? mana bicycle? yang mana plane? 
yang mana car? yang mana bicycle? yang mana bus? ynag mana 
car? yang mana train? (guru menunjukan gambar di buku siswa) 
Kemudian guru memberi tes oral kepada Kamal 
Teacher 1  : kapal pesiar 
Kamal  : Cruise ship 
Teacher 1  : Sampan 
Kamal  : Canoe 
Teacher 1  : Perahu 
Kamal  : Boat 
Teacher 1  : Kapal layar 
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Kamal   : Sailing ship 
Teacher 1  : Sailing Boat, trus kapal laut 
Kamal  : Ship 
Teacher 1  : Jets ski 
Kamal  : Jets sky 
Teacher 1  : Sekarang Yoel, perahu bahasa inggrisnya? 
Yoel  : Boat 
Teacher 1  : pinter, sampan? 
Yoel  : Sampan? emmm 
Teacher 1  : Lewat, canoe apa? 
Yoel  : Canoe 
Teacher 1  : Kapal pesiar? 
Yoel  : Ship 
Teacher 1  : Tidak hanya ship, tapi cruise ship  
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Table data of the kinds of drilling technique  
 
No Students Meeting Repetition 
Drill 
Cued 
Response 
Drill 
Translation 
Drill 
1. Kamal 1 - - -Clothes 
-Shorts 
-Belt 
-Dress 
-Jacket 
-Hat 
-Uniform 
  2 - - -Motorcycle 
-Car 
-Bicycle 
  3 - - -Cruise ship 
-Canoe 
-Boat 
-Ship 
-Jetsky  
2. Yoel 1 -Clothes 
 
-socks -Hat 
-Jacket 
  2 -Motorcycle - - 
  3 -Cruise Ship 
-Canoe 
-Ferry 
- -Boat 
-Truck 
 
3. Jannah 1 - - - 
  2 -Motorcycle 
-Car 
-Motorcycle - 
  3 -Car 
-Motorcycle 
-Plane 
- - 
4. Latifah 1 - - - 
  2 -Car - - 
  3 -Car 
-Motorcycle 
-Plane 
- Bicycle 
- - 
5. Wahyu 1 - - - 
  2 -Train 
-Car 
-Train  
  3 -Car 
-Train 
-Bicycle 
- -Bus 
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Drilling Activities  
a. Repetition Drill 
T1 :Pinter,, Jannah kesekolah naik apa? ( diucapkan berulang kali) 
S1      :Motor (dengan bimbingan guru) 
T1 : motor, bahasa inggrisnya motorcycle, tirukan 
S         : otorcycle 
T2 : Mobil, bahasa inggrisnya Car,ini gambar car, (the teacher 
showed the picture of car)  tirukan car   
S1 : arr 
T2       : Car 
S1 : Car  
T1 : Motorcycle  
S1 : Motorcycle 
 T1 : Mobil bahasa inggrisnya carr 
Kemudian Bu. Rovi membantunya untuk mengucapkan secara jelas 
“mobil” dan juga menuliskan kata tersebut di papan tulis 
kemudian menyuruh nya untuk membaca dengan benar, walaupun 
tetap dengan ejaan yang tidak jelas pada huruf “m”. 
S2      : Aar 
T1 : Car, ini gambar car (guru menunjukan gambar mobil dibuku 
siswa) ulangi car 
S2 : Car 
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T1 : Mobil, car 
S2 : Car  
T1 : Plane 
S2 : Plane 
T1 : kereta bahasa inggrisnya train, tirukan 
S3 : Train 
T1 : T-r-a-i-n 
Apa mas Wahyu bahasa inggrisnya mobil? mobil bahasa 
inggrisnya apa? 
S3 : Mobil 
T1 : Car 
S3 : Car 
T2 : Ini gambar mobil  
At the same time Mrs. Lintang as the companion teacher showed the 
picture of car to the student 
T1 : Car, bagaimana tulisannya? 
S3 : C-a-r 
T1 : apa bahasa inggrisnya mobil? 
S3 : Car 
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b. Cued Response Drill 
T1    : alat transportasi apa aja nah? 
(Because is down- syndrome student, who has difficulty to focus, then 
Mrs. Lintang gave a clue)  
T2 :Ibuk punya apa nduk? mamah kalau kerja naik apa? (sambil 
memperagakan jika naik mobil) 
T2     : jannah ke sekolah naik apa? (sambil memperagakan naik motor) 
S1  :Roti 
T1     : Kog roti, kamu kesekolah naik apa? 
S1    : Otor 
T1   : Nah, naik motor, mama kerja naik apa” (guru menanya berulang ulang 
kali) naik mobil.. 
S1      :mobil 
T1     : yang termasuk alat transportasi apa saja yu? 
S3     :Emm, masinis 
T1     : kog masinis, apa yang termasuk alat transportasi? 
Mrs. Lintang as the second teacher or companion teacher help the 
student to answer the question with gave a clue.  
T2     : Masinis mengendalikan apa? masinis naik apa?ini gambar 
  kereta (the teacher showed the picture of train) 
S3     : Kereta 
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c. Translation Drill 
T1 : Apa mal bahasa inggrisnya sepeda motor? 
S4 : Motorcycle 
T1 : Mobil? 
S4 : Car 
T1 : Sepeda? 
S4 : Bicycle 
T1  : Truk? 
S5 : Truck 
T1 : Sekarang transportasi, apa bahasa inggrisnya kapal pesiar?  
S4 : Cruise ship  
T1 : Sampan? 
S4 : Canoe 
T1 : Perahu? 
S4 : Boat 
T1 : kapal pesiar 
S4 : Cruise ship 
T1 : Sampan 
S4 : Canoe 
T1 : Perahu 
S4 : Boat 
T1 : Kapal layar 
S4 : Sailing ship 
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T1  : Sailing Boat, trus kapal laut 
S4 : Ship 
T1 : Jets ski 
S4 : Jets sky 
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Appendix 2 Instrument of interview 
Interview guide for the main teacher 
1. Dalam pengajaran bahasa inggris untuk anak autis itu juga disesuaikan 
dengan silabus dan RPP pada umumnya apa tidak bu? 
2. Apakah ada buku pegangan untuk guru dan siswa untuk bahasa inggris? 
3. Darimana sumber pengajaran guru untuk mengajarkan bahasa inggris 
khususnya vocabulary jika guru tidak diberikan buku pegangan sebagai 
sumber pengajaran? 
4. Sejauh mana kemampuan siswa dalam memahami vocabulary dalam 
bahasa inggris? 
5. Terkait dengan kondisi siswa untuk umur dari masing masing anak itu 
berapa ya bu, apakah memang seusia siswa SMP pada umumnya atau 
tidak? 
6. Kondisi anak berdasarkan kemampuan belajarnya seperti apa? 
7. Bagaimana guru menentukan strategi pengajaran yang sesuai dengan 
karakteristik dan gaya belajar anak? 
8. Media apa saja yang digunakan guru dalam mengajarkan bahasa inggris 
tentang vocabulary? 
9. Bagaimana strategi guru dalam mengajarkan vocabulary untuk anak 
autism? 
10. Teknik apa yang diberikan untuk siswa agar siswa lebih mudah untuk 
memahami vocabulary yang diajarkan? 
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11. Bagaimana strategi guru dalam mengelola kelas, agar siswa tetap bisa 
mengikuti pelajaran dari awal sampai akhir? 
12. Bagaimana strategi guru dalam mengembangkan kemampuan 
berkomunikasi? 
13. Bagaimana strategi guru dalam mengajarkan keterampilan sosial nya? 
14. Bagaimana guru menangani perilaku siswa yang menantang seperti 
tantrum dan lain sebagainya? 
15.  Apa saja kesulitan atau masalah yang dihadapi guru ketika mengajarkan 
bahasa inggris terutama vocabulary pada siswa? 
16. Solusi apa saja yang sudah di berikan guru untuk mengatasi masalah yang 
dihadapi tersebut? 
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Interview guide for the companion teacher 
1. Pertanyaan pertama, terkait dengan kondisi siswa. Di kelas SMP ini 
kondisi siswa nya bagaimana ya bu? 
2. Bagaimana guru mengenali karakteristik masing masing anak baik dari 
segi kognitif, tingkah laku dan kemampuan anak dalam belajar?  
3. Apakah setiap siswa diberikan strategy yang berbeda beda sesuai dengan 
kemampuanya? 
4. Bagaimana cara guru menentukan strategi pengajaran bahasa inggris 
terutama dalam pembelajaran vocabulary? 
5. Media apa saja yang digunakan guru dalam mengajarkan vocabulary? 
6. Bagaimana guru mengajarkan bahasa inngris untuk siswa autis terutama 
dalam penguasaan vocabulary nya? 
7. Bagaimana strategi guru dalam mengelola kelas, agar siswa tetap bisa 
mengikuti pelajaran dari awal sampai akhir? 
8. Bagaimana strategi guru dalam mengembangkan kemampuan 
berkomunikasi? 
9. Bagaimana strategi guru dalam mengajarkan keterampilan sosial nya? 
10. Bagaimana guru menangani perilaku siswa yang menantang seperti 
tantrum dan lain sebagainya? 
11.  Apa saja kesulitan atau masalah yang dihadapi guru ketika mengajarkan 
bahasa inggris terutama vocabulary pada siswa? 
12. Solusi apa saja yang sudah di berikan guru untuk mengatasi masalah yang 
dihadapi tersebut? 
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Appendix 3 interview with the companion teacher 
INTERVIEW 
Hari/tanggal  : Jum’at, 26 July 2019 
Waktu   : 09:45-10:45 
Kegiatan  : Wawancara 
Object  : Lintang, S.Pd (LT) 
Lokasi  : SLB Mitra Ananda Colomadu 
Pewawancara  : Pramesti (PR) 
PR : Assalamualaikum bu Lintang maaf mengganggu waktu panjengan 
sebelumnya, hari ini saya bisa wawancara sama ibu tidak ya? 
LT  : Waalaikumsalam mbak, iya bisa mbak  
PR  : Tadi pagi setelah jalan-jalan sama anak- anak ya bu? 
LT  : Iya mbak tadi habis jalan-jalan sama anak-anak   
PR : Bisa dimulai ya bu wawancara nya? pertanyaan yang pertama adalah 
terkait dengan kondisi siswa dikelas SMP kelas jenengan itu seperti apa 
geh bu? 
LT : Di kelas yang saya ini yang murni autism spectrum hanya Kamal, untuk 
siswa lain mereka retardasi mental. Latifah itu retardasi mental, Wahyu 
juga retardasi mental, kalau kamal mental retardasi dan juga cerebral 
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palsy dia ganda, dan untuk Jannah dia sown syndrome. Dan yang berhak 
mengasessment dan mendeposit adalah psikolog, jadi diawal sudah di 
screeaning bahwa yang autis hanya Kamal.  
PR : Bagaimana guru mengenali karakteristik masing masing anak baik dari 
segi kognitif, tingkah laku dan kemampuan anak dalam belajar? 
LT : Kalau untuk menentukan masing masing karakteristik anak itu sudah 
dari kelas sebelumnya kelas sosialisasi, di kelas bu Yuli. Jadi dari kelas 
sebelumnya mereka sudah di kelompokan menjadi satu kelas berdasarkan 
karakteristik anak dan kemampuan akademiknya yang hampir sama 
terutama untuk proses pembelajaran dan gaya belajar masing masing 
PR : Apakah setiap siswa diberikan strategy yang berbeda beda sesuai 
dengan kemampuanya? 
LT : Iya setiap siswa diberikan strategi belajar yang berbeda sesuai dengan 
kemampuanya.  
PR : Bagaimana cara guru menentukan strategi pengajaran bahasa inggris 
terutama dalam pembelajaran vocabulary? 
LT : Sesuai dengan gaya belajar mereka, kalau Jannah, Latifah, dan Wahyu 
itu gaya belajar nya visual, harus dibantu dengan gambar-gambar,  kalau 
Kamal dan Yoel itu audiotori jadi mereka mendengar kan ceramah teori 
itu bisa. 
PR : Media apa saja yang digunakan guru dalam mengajarkan vocabulary? 
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LT : Iya itu tadi, kita kembali ke media gambar mbak benda asli atau benda 
tiga dimensi. 
PR : Bagaimana strategi guru mengajarkan bahasa inggris untuk siswa autis 
terutama dalam penguasaan vocabulary nya? 
LT : Materi untuk satu vocab itu bisa sampai satu semester lebih diulang 
ulang lagi, dengan metode dan strategi yang sama. Walaupun Yoel dan 
Kamal itu bisa menerima materi vocab yang sudah disampaikan tapi 
mereka juga perlu diulang-ulang terus, tapi kalo ketiga siswa lain seperti 
Jannah, Latifah dan Wahyu mereka tidak dituntut memenuhi kkm. Kalau 
ketiga siswa ini yang dikembangkan kemampuan vocational nya 
keterampilannya. akademisnya hanya 30%, 70% nya kemandirian dan 
vocational  
PR : Bagaimana strategi guru dalam mengelola kelas, agar siswa tetap bisa 
mengikuti pelajaran dari awal sampai akhir? 
LT : Tingkat kesulitan materinya dibedakan kalau Jannah, Wahyu, Latifah itu 
lebih mudah dari Yoel dan Kamal, sedangkan Kamal dan Yoel itu 
materiya lebih sulit diatas nya ketiga siswa itu. 
PR : Kalau cara guru ketika siswa boring atau lebih memilih keluar kelas? 
LT : Kalau saya biasanya nyanyi bareng, soalnya anak jenuh boring itu 
keliatan ngantuk pasti,  
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PR : Bagaimana strategi guru dalam mengembangkan kemampuan 
berkomunikasi? 
LT : Caranya secara individu, diajak ngomong satu satu, apa yang anak tidak 
bisa itu ditanyai satu satu. 
PR : Bagaimana strategi guru dalam mengajarkan keterampilan sosial nya? 
LT : Ya paling kita ajari untuk saling berbagi makanan, saling menolong 
membantu teman.  
PR : Bagaimana guru menangani perilaku siswa yang menantang seperti 
nangis, hiperaktif dan lain sebagainya? 
LT : Kalau itu namanya tantrum, kalau kita menangani anak tantrum itu kita 
cari titik kelemahanya apa, maunya apa diambilkan dicarikan. Setelah itu 
didiamkan di biarkan, nanti dia akan sadar sendiri setelah emosinya 
terluapkan. 
PR : Dikelas jenengan ada tidak geh bu muridnya yang memiliki tantrum? 
LT : Kalau kelas saya tidak ada mbak 
PR : Kalau jannah itu apa bu? Echolalia? yang kalau kita Tanya dia jawabnya 
hanya kata terakhir kita? 
LT : Iya itu Echolalia, itu salah satu karakteristik anak down syndrome, 
mereka menjawab pertanyaan dengan kata terakhir yang kita ucapkan 
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PR : Kalau anak autis ada yang echolalia tidak geh bu? dan siswa yang lain 
apa kelemahanya? 
LT : Anak autis juga ada, tapi kalau Kamal ini kelemahanya di fisik, 
dikesehatannya. Kalau kamal dan Yoel itu juga tetap harus diulang ulang 
juga. 
PR : Apa saja kesulitan atau masalah yang dihadapi guru ketika mengajarkan 
bahasa inggris terutama vocabulary pada siswa? 
LT : intonasi mereka, secara anatomi karna ada beberapa anak seperti Latifah 
itu kondisi anatomi mulutnya, tenggorokan giginya kan tidak sempurna 
memiliki kekurangan, dalam pelafalan pengucapan kata itu belum tentu 
benar. Kondisi kesehatan juga seperti kamal, kalau yang retardasi mental 
itu gangguanya di daya ingat nya sulit. Selain itu PR juga tidak dikerjakan.  
PR : Solusi apa saja yang sudah di berikan guru untuk mengatasi masalah 
yang dihadapi tersebut? 
LT : Solusinya itu kerjasama dengan orangtua, misal siswa tidak bisa 
mengerjakan tugas dikelas, guru WA ke orangtuanya, biar orang tua nya 
bisa mengulang dirumah, tapi karena kita tidak tau kesibukan masing 
masing orangtua.  
PR : Kalau untuk lama nya siswa sekolah disini ditentukan waktunya atau 
tidak geh bu? 
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LT : Ya harusnya gini mbak mulai dari SD, SMP, SMA. Nanti kalau SMA itu 
biasanya diberi vocational, keterampilan kecakapan hidup, kalau untuk 
ketentuan batas umur tidak ada 
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Appendix 4 interview with the main teacher 
INTERVIEW 
Hari/tanggal  : Rabu, 31 July 2019 
Waktu   : 10:00-10:45 
Kegiatan  : Wawancara 
Object  : Rovi, S.Pd (RV) 
Lokasi  : SLB Mitra Ananda Colomadu 
Pewawancara  : Pramesti (PR) 
PR : Assalamualaikum Wr.Wb bu rovi, maaf sebelumnya menganggu 
waktunya, saya Pramesti mahasiswa jurusan Pendidikan Bahasa Inggris 
IAIN Surakarta, mau melakukan wawancara dengan jenengan terkait 
penelitian saya. 
RV : Waalaikumsalam Wr. Wb, iya mbak hari ini bisa dimulai 
wawancaranya, silahkan. 
PR : Terima kasih bu sebelumnya, untuk pertanyaan pertama terkait 
pengajaran bahasa inggris untuk anak autis itu juga disesuaikan dengan 
silabus dan RPP pada umumnya apa tidak geh bu? 
RV : Pernah dulu saya coba mengajarkan berdasarkan silabus dan RPP 
bahasa inggris SMP pada umumnya, saya sudah mencoba berkali kali 
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tapi ternyata susah sekali, dulu pernah saya coba untuk materi 
introducing itupun bisa nya cuman sampai say hello, itu saja untuk timbal 
baliknya itu masih belum.  
PR : Lalu untuk buku pegangan untuk siswa dengan guru yang sesuai dengan 
kondisi anak-anak ada tidak geh bu yang dijadikan sebagi sumber belajar 
dan pengajaran? 
RV : Tidak mbak tidak ada, memang seharusnya ada tapi kita tidak punya itu 
dan juga tidak dikasih. 
PR : Kalau guru tidak punya buku pegangan sebagai sumber pengajaran, 
materi- materi yang disampaikan dari mana geh bu? 
RV : Kalau saya materi saya download sendiri mbak, misal untuk vocabulary 
transportasi, anggota tubuh itu saya cari sendiri. 
PR : Kemampuan siswa di dalam bahasa inggris terutama dalam vocabulary 
sejauh mana geh bu? 
RV : Kalau untuk masing masing anak berbeda sih mbak, kalau Kamal itu 
kemampuan mengingatnya sangat bagus sekali, dan dari kita sebagai 
guru juga memberi materi nya juga sesuai sama kemampuan anak-anak 
kita mbak, dari segi tulisan dari segi cara membaca, dari materi yang kita 
berikan itu kan vocab yang pada umumnya dulu.  
PR : Kemudian terkait kondisi dari masing masing anak itu seperti apa geh 
bu? 
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RV : Yang autis itu hanya Kamal saja, kalau yang latifah itu MR (Mental 
retardasi), Yoel itu CP (Cerebral Palsy), Wahyu MR dan CP, Jannah 
sudah jelas DS (Down Syndrome).  
PR : Umur dari masing-masing siswa itu berapa geh bu? 
RV : Jannah 19 tahun, Latifah 18 tahun, Yoel 24 tahun, Kamal 16 tahun, 
Wahyu 19 tahun.  
PR : Dulu awal nya untuk pengklasifikasikan mereka pada akhirnya satu 
kelas itu bagaimana geh bu?  
RV : Kalau keterangan yang saya dapat dulu itu dari tahun masuknya sih 
mbak, tapi kalau Latifah ini enggak. Ini kan kami kategorikan terbaru ini 
sesuai yang mampu di didik vocational, tapi kenyataan nya ya seperti ini, 
dan ini kan dari segi perilaku tidak begitu jauh mereka memang sudah 
faham ya komunikasi tiga arahnya sudah paham banget walaupun kaya 
gini tapi tuh udah paham kalau missal diperintah itu bisa, seperti 
empati,simpati keteman itu udah bisa.  
PR : Untuk menentukan strategi belajar untuk masing masing siswanya itu 
bagaimana geh bu? 
RV : Saya itu kalau suruh jelasin langsung gini agak susah mbak, tapi kalau 
langsung praktik ya kamu bisa liat sendiri. Jadi gini ini kan satu kelas ada 
5siswa, 3 diantaranya ( Wahyu, Jannah, dan Latifah) yang memiliki 
kemampuan hampir sama dipegang oleh bu Lintang.  Jadi saya pegang 
167 
 
 
 
yang dua (Kamal dan Yoel) karena dua ini secara kemampuan diatasnya 
nya ketiga itu. Untuk materinya lima anak ini sama, tetapi disesuaikan 
dengan kemampuan anaknya masing-masing kalau yang dua ini ( Kamal 
dan Yoel) emang agak tinggi kemampuanya ibaratnya. Penyampainya 
pun semua sama, tapi disesuaikan sama anak-anaknya juga. Untuk latifah 
dan wahyu saja, karena dua ini memiliki kesulitan dalam menulis, 
membaca nya bisa dikatakan belum bisa, dan dia belum bisa tau arti 
suatu kata,kalimat kecuali saat dibacakan, kalau dibacakan dia paham 
bisa menjawab tapi kalau baca sendiri jawab tidak bisa. Wahyu juga gitu 
dia dibacakan dan lisan, saat kita terangkan kita Tanya dan jawab secara 
lisan dia good tapi kalau Jannah anak DS jenengan tau sendiri. Kalau dua 
anak Kamal dan Yoel mereka udah bisa menulis membaca dan 
mengartikan suatu kalimat. 
PR : Media apa saja yang digunakan guru dalam mengajarkan bahasa inggris 
tentang vocabulary? 
RV : Kalau untuk media yang kita gunakan terutama gambar, saya juga pakai 
google untuk menguatkan.  
PR : Pernah tidak geh buk anak-anak itu kaya ditontonkan video-video 
pembelejaran terkait vocabulary dalam bahasa inggris? 
RV : Kalau untuk pembelejaran bahasa inggris belum pernah, tapi kalau film 
anak autis, video kegiatan kita waktu outing itu dulu pernah, sekarang 
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udah enggak. Suka mereka kalau nonton-nonton gitu, bisa ketawa juga 
waktunya ketawa mereka juga bisa ketawa, berate responnya bagus. 
PR : Bagaimana strategi guru dalam mengajarkan vocabulary untuk anak 
autism? 
RV : Kalau untuk Kamal dan Yoel itu secara langsung kita ucapkan mereka 
sudah bisa, tapi beda untuk 3 siswa lain (Jannah, Wahyu, dan Latifah)  
kalau diperlukan gambar ya gambar, karena kalau untuk mereka bertiga 
itu memang yang diperlukan gambar, arti kata dan pengucapan. Jadi 
untuk mengajar mereka semua, untuk pengucapan itu saya tuliskan 
tulisan nya missal “one” gitu saya tuliskan “wan” karena kalau “one” 
nanti mereka bacanya ya one murni bukan cara baca yang benarnya.  
PR : Berarti untuk technique nya apa ya bu itu? 
RV : Drilling mba itu, jadi kalau drilling itu kita ulang-ulang lagi, terus-terus 
kalau enggak ya gak bisa jalan ini pelajaranya. 
PR : Jadi ini masing-masing siswa dapat strategi beda-beda geh bu? 
RV : Iya betul, tiga itu pakai gambar yang dua ini secara langsung bisa. 
PR : Kalau untuk satu materi itu bisa selesai berapa kali pertemuan geh bu? 
RV : Kalau dua ini (Kamal dan Yoel) tiga kali pertemuan selesai, cuman 
kesulitanya nanti di pengucapannya. 
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PR : Bagaimana strategi guru dalam mengelola kelas, agar siswa tetap bisa 
mengikuti pelajaran dari awal sampai akhir? 
RV : Sebenarnya kita sendiri untuk kelas belum kreasi, karena kan untuk 
diajak kreasi kesana itu karena motorik kasarnya itu masih kurang 
banget, untuk melipat kertas aja susah nya masih minta ampun kaku 
soalnya, gunting garis lurus aja susah.  
PR : Pernah tidak geh buk dibikin seperti belajar kelompok seperti itu? 
RV : Belum, dan belum pernah mencoba karena masih saling egois, 
kemampuanya juga masih kek gini, balik lagi ke kemampuanya. 
PR : Mereka juga belajar selain disekolah tidak geh bu? 
RV : Harusnya dirumah juga mbak, tapi kan kita tidak bisa memonitor, tapi 
itu nanti akan kelihatan disekolah, setiap hari kan saya Tanya, tadi malem 
belajar nggak?, soalnya setiap hari saya selalu ingatkan belajar buat 
pelajaran besok, waktu istirahat ya istirahat setelah makan kerjakan PR, 
malem jam 7 belajar. Materi kan sudah kita berikan nah materi itu nanti 
akan diulang lagi minggu depan misal seperti pelajaran bahasa inggris 
hari Rabu, Rabu minggu depan kita ulang lagi.   
PR : Setiap hari apakah murid dikasih PR? 
RV : Iya setiap hari saya kasih PR, kadang saya kasih PR saja tidak 
dikerjakan, kalau saya ada PR setelah itu pasti ada kuis. Sebenarnya 
tujuan saya kasih PR itu adalah sebenarnya anak-anak itu belajar apa 
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tidak percuma kalau mereka mencatat. Soalnya wali murid juga menuntut 
PR, tapi kadang sudah dikasih PR tidak dikerjakan. 
PR : Bagaimana strategi guru dalam mengembangkan kemampuan 
berkomunikasi? 
RV : ya saya suruh komunikasi sama yang lain, kadang kadan kamu Tanya 
ke dia. Suasana dikelass ini juga bisa dihidupkan kog sebenarnya sama 
murid-murid ini, tidak kaya mencengkam gitu, biar seneng mereka. 
PR : Bagaimana strategi guru dalam mengajarkan keterampilan sosial nya? 
RV : mereka itu komunikasi sendiri kog mbak, ya akrab mereka itu. Misal nya 
si Jannah itu ngantuk si Latifah ini ngasih tau Yoel pakai bahasa isyarat, 
saya pasti tegur “eitss udah pada bisa ngomong ndak boleh pakai bahasa 
isyarat harus ngomong, baru ngoceh” 
PR : Bagaimana guru menangani perilaku siswa yang menantang seperti 
tantrum dan lain sebagainya? 
RV : Kebetulan mereka tidak pernah tantrum, yang sering tantrum cuman si 
Wahyu, tapi kita tenangkan saja. Bentuk tantrumnya marah,teriak nangis 
tapi itu ada penyebabnya kalau gak ada penyebabnya enggak. Kalau Latifah 
tantumnya nangis ya dia karena perasaan feelnya itu kadang ini kaya cara 
duduk waktu menulis salah dibenerin agak kenceng gitu nangis, dan kita 
gak bosen-bosne buat ngingetin. Pernah dulu masih dikelas atas posisi 
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duduknya udah benar waktu nulis tapi dia diem di utik-utik (diganggu) 
nangis dia. Wahyu kalau nangis teriak teriak ampun itu. 
PR : Kemarin Kamal pingsan itu bu? 
RV : Dia itu karena otaknya mbak, jadi faktornya kesehatan dia, jadi kita tidak 
bisa memprediksi, dia seneng, susah, mikir yang sangat wah sudah itu. 
Seperti kemarin, biasanya dia pipis pamit pipis keluar, gak tau kenapa tau-
tau pingsan langsung ngompol. Tapi berkali-kali saya sudah bilang “ kalau 
kamu mau pipis, pipis aja gak usah di tahan gan dimarahin to” saya bilang 
gitu dia nya jawab “iya”. Kalau habis gitu dibilangin akibatnya kalau kamu 
ngompol apa? kelasnya jadi bau kan dan itu waktu ngompol kita sebagai 
gurunya yang mengurusi soalnya tidak ada laki-laki tapi kalau mandi saya 
suruh sendiri. Kalau mau minta tolong kelas lain perkewuh sama-sama 
megang anak sendiri sendiri. 
PR : Pingsan nya itu sadar sendiri apa gimana bu? 
RV : Sadar dengan sendirinya paling dua menit udah sadar sendiri, kalau lama 
lebih dari lima menit dia harus istirahat harus itu. 
PR : Apa saja kesulitan atau masalah yang dihadapi guru ketika mengajarkan 
bahasa inggris terutama vocabulary pada siswa? 
RV : Sulitnya ya cuman cara pengucapannya mereka aja mbak, kalau mengingat 
kosa kata yang sudah diajarkan juga sulit, dalam memberikan materi kita 
berikan tidak begitu sulit jadi kita kasihnya yang umum aja. Yoel cedal buat 
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nulisnya juga agak susah dan juga dia itu jarang belajar, jadi kosa kata yang 
kita ajarkan pasti banyak lupa nya karena tidak diulang lagi dirumah, PR 
tidak dikerjakan, padahal orang tuanya selalu menuntut untuk dikasih PR, 
tapi kalau dikasih PR tidak dikerjakan, kalau ditanya kenapa gak 
mengerjakan PR, dirumah ngapain dia jawabnya “main game” udah gitu dia.  
PR :Solusi apa saja yang sudah di berikan guru untuk mengatasi masalah yang 
dihadapi tersebut? 
RV : kalau khusunya tiga anak ini (Jannah, Wahyu, Latifah) ini mereka tidak 
bisa ya kita kasih gambar, misal gambar ayam ini bahasa inggrisnya apa, 
terus kita bilang “chiken” mereka menirukan lalu kita tuliskan mereka yang 
menebalkan. Kalau untuk Yoel dan Kamal ya kita mengulang-ngulang terus 
sampai mereka hafal.  
PR : Kalau untuk penilaian bagaimana ya bu? 
RV : Kita mengambil nilai tidak hanya waktu ulangan semester saja mbak, kita 
juga ambil dari keseharian mereka, tugas dan lain lain 
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Appendix 5 Rapport of the students   
Rapport of the student’s ability in the English lesson   
No Nama Predikat 
(A/B/C)  
Deskripsi  
1. Fatihah Siti 
Nurjannah 
(B-) -Masih memerlukan bantuan dalam 
menuliskan bahasa inggris (meja, gelas, 
buku, pintu, jendela, ventilasi, gorden, 
tembok, genting) 
2.  Yoel Kristian 
Sudianto 
(B) - Siswa mampu melakukan percakapan/ 
saling menyapa dengan bimbingan 
-Siswa mampu menulis percakapan/ 
saling sapa dalam bentuk sederhana 
dengan bimbingan 
-Siswa mampu menyelesaikan kalimat 
sederhana (melengkapi kata= wall, chair, 
table, door, cupboard, cup, glass, wall, 
clock, watch, ventilation, curtain, floor) 
- Siswa mampu menyelesaikan kalimat 
sederhana ( melengkapi kata= roof, tile) 
- Siswa mampu membaca kata dan 
kalimat serta mengartikan dengan 
bimbingan. 
 
3.  Wahyu 
Kurniawan 
(B-)  Masih memerlukan bantuan dalam bentuk 
menuliskan bahasa inggris (meja, gelas, 
kursi, buku, pintu, jendela, ventilasi, 
gorden, tembok, genting) 
 
4. Kamal Khalid (B)  Siswa mampu melakukan percakapan/ 
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Bashirin saling menyapa dengan bimbingan 
-Siswa mampu menulis percakapan/ 
saling sapa dalam bentuk sederhana 
dengan bimbingan 
-Siswa mampu menyelesaikan kalimat 
sederhana (melengkapi kata= wall, chair, 
table, door, cupboard, cup, glass, wall, 
clock, watch, ventilation, curtain, floor) 
- Siswa mampu menyelesaikan kalimat 
sederhana ( melengkapi kata= roof, tile) 
- Siswa mampu membaca kata dan 
kalimat serta mengartikan dengan 
bimbingan  
5.  Latifah Zahwa 
Saputri 
(B-) Siswa mampu mengisi jawaban dengan 
bantuan gambar (curtain, glass, door, 
window, table, chair, wall, pencil) 
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Appendix 6 
 The students of “Up Class” Junior High School at SLB Mitra Ananda 
Colomadu Karanganyar Central Java 
1. Name  : Fatihah Siti Nurjannah  
Old  : 19 years old 
Disability : Down-syndrome 
 
2. Name  : Kamal Khalid Bashirin 
Old  : 17 years old 
Disability  : Autism Spectrum 
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3. Name  : Latifah Zahwa Saputri  
Old  : 18 years old 
Disability : Mental Retardation 
 
 
4. Name  : Wahyu Kurniawan 
Old  : 19 years old 
Disability : Mental Retardation  
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5. Name  : Yoel Kristian Sudianto  
Old  : 24 years old 
Disability : Mental Retardation and Cerebral Palsy 
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Appendix 7 
 The photographs of Teaching and Learning Activity 
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